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ABSTRACT

AN ANALYSIS AND EVALUATION OF THE PROGRAM OF PASTORAL
FIELD EDUCATION IN THE INCA UNION SEVENTH-DAY
ADVENTIST COLLEGE AGAINST SELECTED CRITERIA
ON MINISTERIAL FUNCTIONS

by
Julio Diomedes Huayllara

Chairperson:

Arnold Kurtz, D.Min., Ph.D.

ABSTRACT
Problem
In the territory of the Inca Union, served by Inca Union
College, the Seventh-day Adventist church is experiencing accelerated
growth.

Since there is a shortage of pastors, it is usually ex

pected of the graduates that they assume the pastorate of a church
without the necessary time for an internship year.

For this reason

the theological education program of Inca Union College was read
justed in 1973 to provide more practical and experiential training
to theology students.

This study is an attempt to evaluate the

effectiveness of the pastoral field-education program as it has
been conducted from 1974 to 1977.
Method
To develop criteria to do the analysis and evaluation, current
ideas on theological education were researched in order to discover
the importance given to field work as a means of education.

Then

the Holy Scriptures were researched to find the process of training
the

tw elve disciples.

The writings of Ellen G. White were also

examined to find her ideas on ministerial education.

The findings

provided the necessary criteria to deal with a pastoral field-edu
cation program.

Guided by this criteria a questionnaire was pre

pared for a survey of 1974-1977 theology graduates and of their

respective supervisors to find how well prepared the graduates are
to perform their ministerial functions.
Results
The analysis and evaluation of the objectives and of the
methods of pastoral field-education program at Inca Union College
indicates agreement with the criteria previously established.

The

survey shows that in the areas of pastoral ministry, counseling,and
personal preparation the graduates seem to be well prepared.

In

the areas of leadership and evangelism preparation appears to be
weak.
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INTRODUCTION
Due to the accelerated growth of the Seventh-day Adventist
church in the Inca Union, the graduates of Inca Union College are
assuming the responsibilities of the administration of the churches
soon after completion of their studies.

In this situation it has

been frequently observed that the new ministers lack sufficient
training to organize and conduct the pastoral program of the church.
For this reason the pastoral field-education program was reorganized
in 1973 with the intention of offering a step-by-step plan of minis
terial activities coordinated with a new curriculum.

However, no

evaluation has been made of the program to determine either its
success or failure.
Purpose of the Project
Therefore, the purpose of this project is to analyze and
evaluate the program of pastoral field education at Inca Union
College as it has been conducted from 1974 to 1977 under the
auspices of an organization called Experimental Mission.
Procedure and Organization
Chapter I offers an explanation and examination of the
serious challenge of Inca Union College in an area where the Seventhday Adventist churches are growing fast.

Chapter II deals with a

review of current issues and trends in theological education

1
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literature which provide a better understanding of the pastoral
field-education program at Inca Union College and some useful
ideas and suggestions.
Chapter III examines the content of education provided by
Jesus to his disciples as the major source of information for theo
logical education, especially in the areas of objectives and methods
in training ministers, with the intent that this examination would
provide criteria for the assessment of the work being done by a
theological training center.

Chapter IV reviews the writings of

Ellen G. White to find her philosophy on ministerial training which
could be relevant for today's need in that field.
Chapter V deals with the process of analysis and evaluation
of the pastoral field-education program at Inca Union College with
the criteria developed in the former chapters.

It also includes the

findings of a survey among the 1974-1977 graduates of the college and
among their supervisors under whose care the graduates started their
ministry.
tions.

Chapter Vi gives a summary, conclusions, and recommenda

CHAPTER I
THE PROBLEM FACING INCA UNION COLLEGE
THEOLOGICAL EDUCATION
The problem in theological education facing Inca Union College
has both theological and educational implications.

It is related to

the numerical growth of the Seventh-day Adventist church in Bolivia,
Ecuador, and Peru during the last few decades and to the training of
ministers for those areas.

Because church growth has diverse socio

cultural implications, it is necessary to approach the problem by
discussing its background, its origin, and its nature.
Background of the Problem
Geographic Background
The influence of Inca Union College extends through the Inca
Union of Seventh-day Adventists which includes Bolivia, Ecuador, and Peru.1
^The Seventh-day Adventist Church is organized, worldwide on
five levels. The first basic unit is the local church. The next step
is the conference or mission, an association of various churches in a
certain geographic area under one administrative committee. The third
level is the union, an association of several conferences. The
association of various unions at the continental level is a division.
All divisions are part of the fifth level which is the General Con
ference of Seventh-day Adventists with headquarters in Washington,
D.C. Therefore, the Inca Union is the association of conferences or
missions in Peru, Bolivia, and Ecuador. Inca Union College is a
tertiary educational institution operated by the Inca Union to prepare
workers for various positions in the church in these three countries.

3
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The Inca Union is situated on the western side of the central part of
the South American continent at the widest and most mountainous zone
of the Andes range (see appendix A).

This chain of mountains produces

three well defined natural regions: the largely desert Pacific coast
where the most populous cities are found; the mountain valleys and
plateaus of the sierra where the majority of the rural population
lives; and the tropical jungle, the largest but least populated area
in the three countriesJ
The inhabitants of each of these regions enjoy different cul
tures.

The costeno (coastal resident) feels he is more educated and

progressive due to his city culture.

He assumes an attitude of per

sonal security and privileged status because he thinks he is superior
to mountain and jungle inhabitants.
The serrano (mountain resident) accustomed to struggling for
survival through rigorous unremunerative work on small farms, is a
dreamer and adventurer by nature.

He accepts the attitude of the

coastal inhabitants with a certain distrust of being exploited as he
was for centuries by the Spanish conquistadors.
The selvatico (jungle inhabitant) possesses the character
istics of the other two groups.

He believes himself superior to each of

them because he is the colonizer of the most promising region of his
country.

He dreams of greatness; he feels himself lord and master of

prosperous enterprises that he may some day possess.
Ecuador and Peru have the three described regions; Bolivia
has only the sierra and the tropical jungle (see appendix A).
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Historical and Ethnic Background
Prior to the sixteenth century, the present territory of the
Inca Union was the scene of the greatest cultural development in
South America.

The Inca culture centered in the capital city of Cuzco.

The modern traveler still admires its architecture, and its tasty
traditional foods prepared with local produce such as corn, potatoes,
peanuts, and bananas.

He can hear the Inca language, Quechua, the

mother tongue of some ten million Ecuadorians, Bolivians, and
Peruvians.

Inca music, traditions, and customs testify to the cul

tural level they reached.
In 1535 the Spaniards conquered the Inca empire and ruled it
for three centuries.

They introduced new economic interests and

implanted new systems of agricultural work, which, according to
Valcarcel, tragically decimated the Inca population
destroyed their cultural achievements.

and largely

The Spaniards not only

enslaved the Incas but also completely subjugated their spirit in a
manner comparable to modern-day brainwashing.
The colonial period gave rise to a new social class--the
Criollos.

They were direct colonial-born Spanish descendants; they

were not highly esteemed.
those born in Spain.

This class did not have the same privileges as

Criollos' discontent grew in all the Spanish American

^Luis E. Valcarcel, Ruta Cultural del Peru (Lima, Peru:
Ediciones Nuevo Mundo, 1964), pp. 16-17, 90.
^Charleston Beals, Fire on the Andes (Philadelphia: J. B.
Lippincott Company, 1934), p. 264.
^Jose Carlos Mariategui, Seven Interpretive Essays on Peruvian
Reality (Austin: University of Texas Press, 1971), pp. 22-30.
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colonies as they identified themselves more as sons of the New World
than of the old.

At the beginning of the nineteenth century the

Criolles declared their independence from Spain and established the
Latin American republics including Ecuador, Peru, and Bolivia.
No longer vassals to the Spanish king, the Incas were little
better than slaves to the Criollos.
changes.

The Republican era witnessed few

The Criollos became the ruling class and dominated politics,

the economy, and culture.

Living in poverty, ignorance, and misery,

the Indians constituted the largest part of the poor class in these
three countries and formed the major segment of the illiterate class
which today includes 40 to 50 percent of the population.

The majority

of the Indians still use their mother tongue and live in the mountain
ous areas outside the mainstream of national life and often in
subhuman conditions.
The amalgamation of Amerindians and Europeans has created a
new intermediate ethnic group--the Mestizo.
influential group in these countries.

Today they are a very

Because of the existing

social situation, they prefer to be considered more Criollos and less
Indian.

Since they are neither, their increasing number creates a

new social group that is steadily changing the traditional social
structure in the three countries.
Mestizos and Indians comprise between 80 and 90 percent of
the population in the countries of the Inca Union.

They comprise the

largest part of the student population; from these groups come pro
fessionals and intellectuals who shape social, economic, and political
life in these countries especially in Peru.

Conscious of the past

and of the present, Mestizos and Indians are the idealistic and
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liberal "new youth" growing in number, prestige, and national con
sciousness .
Religious Background
The Incas were very religious by nature.
sun as the giver of life, the supreme creator.

They worshipped the
In addition, they wor

shipped "Mother Earth" (the sustainer of life), the spirits of their
ancestors, and natural phenomena.

Christians considered them poly

theists who needed to be evangelized.
The first Christian missionaries who came to the area were
Catholic priests from Spain who accompanied the conquistadors. The kind of
Christianity they brought to the Incas was that of the Middle Ages in
Europe.1

It was a zealous and dominating religion, lacking genuine

evangelical faith.

Faced with the alternative of the cross or the

sword, the descendants of the Incas chose the cross to preserve their
lives even in a servile condition.*
2

When these three nations became

independent, at least 95 percent of the population was Roman Catholic.
The early nineteenth century saw the arrival of the first
Protestant missionaries, principally Baptists and Methodists.3

How

ever, no congregations were established until the last part of the
^ h e best source is the Spanish edition of the book, A
Critical History of the Inquisition of Spain (Massachusetts: The John
Silburne Company, 1967), authored by Juan Antonio Llorente who was
secretary of the Inquisition Court of Spain, the years 1789-1791.
2Beals, p. 70.
3juan C. Varetto, Diego Thompson (Buenos Aires: Imprenta
Evangelica, 1918), pp. 44, 53, 87, 89.
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century.

Francisco Penzotti held the first Sunday school in Sucre,

Bolivia, between 1884 and 1885.*

He also organized the first congre

gation in Callao, Peru, between 1888 and 1889.^

Most of the

Protestant pioneers in the lands of the Incas suffered determined and
blind persecution, not from pagans, but from other Christians who had
arrived earlier.
The first Adventist missionaries came to Peru, Ecuador, and
Bolivia at the beginning of the twentieth century.

They also met

opposition and persecution, especially in urban areas.

Obeying the

instruction of the Master, "when you are persecuted in one place, flee
to another" (Mt 10:23), the Adventists sought other areas to evange
lize and went to the highlands of Peru and Bolivia.

There they found

many receptive Aimara Indians who eagerly accepted the Adventist
faith.

Not content with hearing, they asked to be taught to read so

they could read the Holy Scriptures for themselves.

The Adventists

established schools throughout the Andean highlands.3
The reading of the Bible liberated the enslaved conscience of
the Indian and illumined his mind so that he could glimpse a better1
1C. Peter Wagner, The Protestant Movement in Bolivia (South
Pasadena: William Carey Library, 1970), p . 5 9 T ~
^Penzotti himself reported: "My first audience consisted of
two people besides ourselves. The following Sunday four people came;
the next ten; then we went up to twenty; after that, to forty, fifty,
sixty, eighty, until the hall could hold no more, and the problem of
hunting a larger place presented itself." Margarette Daniels, Makers
of South America (New York: Board of Foreign Missions of the Presby
terian Church in the U.S.A., 1916), p. 212.
3gon F. Neufeld, ed., Seventh-day Adventist Enc.yclopedia
(Washington, D.C.: Review and Herald Publishing Association, 1976),
s.v. "Peru."
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future.

The governments and citizens of these nations recognized and

appreciated the work of the Adventist church.
Other Protestant missionaries including Lutherans, Pentecostals, Nazarenes, and other evangelical groups arrived later, but
for some reason the Adventist church developed to the extent that in
1965

29.7 percent of Bolivian Protestants and 45.2 percent of

Peruvian Protestants were Adventists.1

This growth of Adventism bears

directly on the problem of ministerial training that the Inca Union
has been facing in the last several years.
The Origin of the Problem
The Extraordinary Growth of the
Seventh-day Adventist Church
According to records of the Department of Archives and Statis
tics of the General Conference, there have been in this area three
membership explosions that have had significant consequences which
should be noted.

The first explosion occurred in the five year period

between 1915 and 1920.

During this period, church membership in the

Inca Union increased from 547 to 2,646, an increase of 383 percent.
This significant growth occurred mostly among the Aimara Indians con
centrated around Lake Titicaca.

In 1910 Chief Camacho was baptized

and became the providential instrument for the propagation of the
gospel among his people.
Indians

Around 1920 the number of Aimara Adventist

r e a c h e d 2,255--85 percent of the members in the Inca Union.

These figures are eloquent testimony to the evangelizing function of
IWilliam Read, Victor M. Monterroso, and Harmon A. Johnson,
Latin American Church Growth (Grand Rapids: William B. Eerdmans
Publishing Company, 1969), p”p. 109-117.
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Adventist elementary schools in the region.

But this explosion

appears to have been unforeseen and did not receive the consideration
that it merited to protect its results; there were only three pastors
to care for this growing membership.
Because of this tremendous growth, the Lake Titicaca Training
School was established in Puno, Peru in 1922, primarily to prepare
teachers and workers for the rural areas around Lake Titicaca."*

In 1929,

the Bolivian Training School was founded in Cochabamba, Bolivia, primar
ily to prepare elementary teachers.

Adventist leaders of that period

recognized that the number of baptisms was in direct proportion to
the number of schools.

The teachers in these schools would teach week

days and become pastors and preachers on Sabbath.

The pastoral work

done by these teachers helped, but it was neither sufficient nor ideal
for the care, feeding, and teaching of the new flock.

Consequently,

church accessions remained high while total membership decreased
because of an alarming wave of defections from 1925-1930.
fell from'7,560 in 1925 to 7,450 in 1930.

Membership

In the following decades

the church membership increased, but at a slower rate.
Toward a Solution
Church leaders recognized the urgent need for more pastors
and workers and tried to improve the Lima Training School.

However,

it was made a secondary school at the time of its official recognition.
The ministerial training program was limited to a few Bible courses.
The Lake Titicaca Training School followed the same course.
changes reduced the missionary zeal of teachers and students.

These
However,

^The Lima Training Institute was established in Lima, Peru, in
1919 to prepare workers for central and northern Peru.
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under the circumstances, official accreditation of the schools was
more important.

The Bolivian Training School followed the same course,

hoping to produce teachers with accredited degrees.

As a consequence,

the task of missionary-pastoral training was relegated for the time to
a secondary status precisely when more pastors were needed, especially
in the areas of greatest Adventist growth.
In 1940 the membership of the Inca Union reached 10,847.

To

solve the problem of a scarcity of pastors more foreign missionaries
were used.

Fortunately, the number of pastors increased to thirty-

three, one pastor for each 328 members.

In the same year in the Lake

Titicaca area there was one ordained pastor"' and two assistants for each
1,688 members.

Ninety percent of the pastors were foreign missionaries.

New Explosions versus Young Pastors
By 1945 there was one pastor for each 206 members in the Inca
Union while there was one pastor for each 179 members in the South
American Division.2

it appears that during this period church leaders

in the Inca Union decided to prepare more native pastors.

Therefore,

in 1947 a collegiate theological course was organized at the Lima
Training Institute with the avowed purpose of supplying pastors to
Adventist churches in Bolivia, Peru, and Ecuador.

The name Inca

Union College was adopted.
At this point Pastor-Evangelist Walter Schubert providentially
came to Peru in 1948.

He brought a new vision and a new method of

^Ordained ministers in administrative functions in the Mission
are included in this figure.
^Administrative division of the Seventh-day Adventist Church
that includes the South American countries of Argentina, Bolivia,
Brazil, Chile, Ecuador, Paraguay, Peru, and Uruguay.
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evangelism.

Desiring to enter the cities through public evangelism,

he began by conducting evangelistic meetings in Arequipa, Peru, and
then in Quito, Ecuador.

The two campaigns were very successful, and

it became clear that it was time to enter the cities.

The impetus

that Schubert gave to evangelism in Peru, Ecuador, and Bolivia marked
a new period in the growth and development of the Adventist church.
Schubert's "disciples" became evangelists and launched their own
preaching campaigns in cities and towns of all sizes.
A second dramatic membership increase occurred about 1950.
In the ten years between 1935 and 1945 there was an increase of 1,538
members; but the increase in the ten years from 1945 to 1955 was
11,382.

To a great extent this second dramatic increase was the

result of urban evangelism beginning around 1950.

This urban evange

lism emphasized the involvement of national workers.

As membership

increased through the Union, so did the demand for more pastors.
During this period Inca Union College continued strengthening
its Department of Theology.

Beginning in 1951, the second year theo

logy courses were taught by professors who were mostly foreign
missionaries.

For eight years the college graduated students with a

two-year program.

In a sense the theological training was about equiva

lent to the professional training received in a four-year B.A. program
in Religion in Seventh-day Adventist colleges in the United States,
because the program of studies for the two years contained mostly
Religion courses.

In 1959 a third year was added, and in 1967 a

fourth year of ministerial training completed the program.

The

library increased its holdings, and additional faculty with advanced
theological degrees were recruited.

As more graduates entered the
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ministry, the number of foreign missionaries decreased placing a
difficult responsibility on inexperienced national workers.
A third dramatic membership increase occurred in the five-year
period from 1965 to 1970.

Membership increased from 39,420 in 1965 to

71,756 in 1970, a net increase of 82 percent in five years.
increase was both rural and urban.

This

In the period between 1971 and

1975 the net increase fell to 20 percent.

The average increase per

year between 1971 and 1975 was 4 percent.

However, the increase

between 1975 and 1976 was only 3 percent and between 1976 and 1977 it
was only 1 percentJ

Thus, the Inca Union faces a crisis.

Symptoms of the Existence of a Problem
The underlying problem of dramatically lower growth rates is
the defection of members.

Between 1965, when the Department of

Statistics at the General Conference of Seventh-day Adventists began
recording defections, and 1977 there were 110,640 baptisms and 49,503
defections.

The real question is whether this defection of members is

the problem or only a sympton of a problem that needs to be identified
and studied.
Each pastor in the Inca Union has an average of 474 members
under his care.

The number is large compared with the North American

Division average of 138 members per pastor and even the South American
Division average of 401 members per pastor.

The relationship between

the pastor-membership ratio and the defection rate is difficult to
ascertain.

It could be the consequence of poor functional stability of

pastors due to frequent changes and moves.

It could be the result of

emphasizing only public evangelism to the neglect of confirmation (Mt
^See appendix B.
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28:20) whereby believers come to be useful instruments in preaching
the saving power of God in Christ Jesus (Rom 6:18-19; Jn 15:16).
Social factors pertaining to the majority of members in the
Inca Union cannot be overlooked.

Indians have been easily evangelized

because they have been and still are the most accessible and respon
sive to the claims of the gospel.

It was among the Indians of Lake

Titicaca that the baptism of hundreds first occurred.
the bulk of the membership.
defected by the hundreds.

Indians formed

But it is also true that Indians have
Reasons for these defections could be super

ficial preparation for baptism and lack of post-baptismal education.
The pastor-member ratio of 1:750 in the Lake Titicaca area (1975)"* may
possibly explain the neglect of this phase of pastoral work.

Whatever

the reason for the defections, the fact is that the condition of the
church seems always to be in direct relation to the efficiency of
pastoral care.
Clarification of the Problem
Having described the background and nature of the problem, atten
tion must be focused on the relationship between the problem and the
ministerial training program at Inca Union College to determine if the
college shares in the responsibility for the condition of the Inca Union.
New Challenges for the New Generation of Pastors
It would be impossible to deny the direct relationship between
the college and the growth and development of the Adventist church
lThis ratio is based on the total membership of 49,677 of the
Bolivia Mission and the South Peru Mission (1975) and the total of 66
ordained and licensed ministers of these two missions who were not in
administrative or departmental work.
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because 80 percent of its pastors and other church workers are gradu
ates or former students of Inca Union College.

The effectiveness of

their ministry depends upon adequate training for ministry.

Thus, the

college cannot escape its responsibi1ity for the increasing rate of
defections.

Graduates must be trained to cope with any situation

arising within the church.
The church cannot ignore its obligation to humanity in today's
dynamic society.

To fulfill this obligation the church needs Inca

Union College to provide leaders who can help the church fulfill its
mission in light of anticipated future dramatic growth and who recog
nize the new dimensions required in pastoral work.

This can only be

accomplished by providing a ministerial training program relevant for
the needs and obligations of the church.
Socio-cultural Implications of the Problem
In the past decades Adventist churches, especially in rural
areas, did not demand much, but today rural churches require a serious
and efficient ministry.

The challenge of urban churches is

because its members face all the pressures of modern city life in the
Third World.

To the church and its pastors is given the task of com

municating the Gospel to a changing society that identifies more with
the ideals of socialism than with the hopes and promises of Chris
tianity.

Church members,.especially thinking ones, expect a Christian

ministry in the context of the ideological and cultural conflicts
prevalent in today's society.
The majority of theology students at Inca Union College come
from rural areas, but after graduating many are assigned to large city
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churches.

The college has a responsibility to provide training that

will allow them to work successfully in either rural or urban environ
ments.
The Problem: How to Establish a Relevant
Program of Pastoral Field Education
To serve the church, the college has made every possible
effort to improve the ministerial training program.

This is demon

strated by the frequent changes made in the program of study.

Perhaps

this also reflects the constant changes in faculty; but, every change
in program has had the objective of improving the curriculum as indi
cated in two significant changes of the last few years.
The first was made in 1965.
was completely re-organized.

The four-year theology program

The new program included about one year

of general studies and improved pastoral field education.

Thus, the

Experimental Mission"' took charge of all the activities of pastoral
field education.

The originator of the plan was Professor Edmundo

Alva, chairman of the Department of Theology at the college.
Based on experiences from 1965 to 1972, a re-organization took
place in 1973.

A greater emphasis was placed on biblical studies and

theology and progressive methods in field education.
currently in effect.

This plan is

Teachers speak well of the current program and

feel that this program provides students while still in school with
the basic orientation that a ministerial intern normally acquires
H h e Experimental Mission is a teacher-student organization
which carries out the pastoral field-education program at Inca Union
College. See appendix C for its historical background.
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during his first year in the ministry.

Students affirm that they

learn much by participating in the Experimental Mission.
However, an evaluation has been undertaken to determine the
validity of the program.

This study has as its objective the evalu

ation of the current pastoral field-education program of Inca Union
College since 1973 and involves determining whether or not the objec
tives and the achievements of the program legitimately answer the
needs and expectations of the church.
The Importance of the Study
1.

Evaluation of an academic program.

gram in a changing world is unacceptable.

A static academic pro

An academic program that

meets the demands of the times and context is a moral obligation of
the church to this generation.

This evaluation of the function of the

Experimental Mission in pastoral training will examine the work done
by teachers attempting to offer a program to their students that meets
the current needs of the Inca Union Mission.
2.

Evaluation of the pastoral field-education program.

An evalu

ation of the pastoral field education program is an evaluation of the
entire academic theological-training program.

Since the pastoral

field-education program is the application of theoretical knowledge,
it is inseparable from the total theological-training program.

Con

sequently, the evaluation of the pastoral field-education program
cannot be limited exclusively to field-education.

The criteria for

the evaluation of the pastoral field-education program will also be
partially applicable to the total theological program of the college.
3.

Understanding of the scope of theological education.

The
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study will increase understanding of the scope of theological prepara
tion.

This evaluation will also increase understanding of the

necessary scope of contemporary theological education.

The extent of

ministerial preparation the college can provide and the realistic and
idealistic nature of theological education at the college will be con
sidered.

An evaluation of the Experimental Mission will be made and

creteria, and objectives will be established to determine the per
tinence of pastoral field education.
4.

Determination of the validity of a theological program.

The study will provide Inca Union College with criteria to determine
the validity of its theological program.

The study is relevant also

in that the findings presumably will provide Inca Union College with
criteria by which to judge the quality of their theological program.
If the present program is on target, the college can be more certain
that the efforts of reorganization have not been in vain.

If the pro

gram is not on target, the study will suggest a better orientation for
a new model, reconstructed with the data obtained.
5.

Instruments employed in the evaluation of the program.

The instruments employed in the evaluation will be applicable to
similar programs elsewhere.

If the present study offers any "new"

findings, they will probably already be known to others, but for some
reason overlooked in the pastoral field education at Inca Union
College.

By extension, it is possible that the findings will apply to

other educational centers with similar objectives as Inca Union
Col 1ege.

CHAPTER II
CURRENT CONCERNS AND TRENDS IN
THEOLOGICAL EDUCATION

During the last few decades the literature on theological
education! has multiplied and diversified.

Because this study is con

cerned with pastoral field education, consideration will be given to
studies related to these aspects of theological education.
There are currently six main issues or trends in theological
education: (1) the redefinition of the theology of ministry, (2) the
reformulation of the function of education for ministry, (3) the
restructuring of the present curriculum to meet the needs of the
church, (4) the search for new methods in theological education, (5)
the need to broaden the impact of theological education, and (6) the
trend toward independence of theological education in the Third World.
Need to Redefine Theology of Ministry
A sound theology of ministerial education by its very nature
is indispensable in understanding the theology of ministry.

Owen C.

Thomas said, "The clarification and specification of the roles and
functions of the ordained minister should be a central concern of
lThe term theological education in this project is conceived
as prof essi o n a 1 education for the practice of ministry.
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theological education today for a variety of reasons."1

H. Richard

Niebuhr sensed the confusion about the nature of ministry and in
1956 wrote, " . . .

the contemporary church is confused about the

nature of the ministry.

Neither ministers nor the schools that nur

ture them are guided today by a clear-cut, generally accepted
conception of the office of the ministry, though such an idea may be
emerging."*
23 In describing this long-standing confusion, Niebuhr
quotes Professor Mark A. May who wrote in 1936:
What is the function of the minister in the modern com
munity? The answer is that it is undefined. There is no
agreement among denominational authorities,^local officials,
seminaries, professors, prominent laymen, ministers or educa
tors as to what it is or should be. This lack of^agreement,
even along the most general lines, is a characteristic
feature of the situation today and accounts i n a large mea
sure for the low educational status of the ministry.
In commenting on this, Niebuhr continues:
The evidence that perplexity and vagueness continue to
afflict thought about the ministry is to be found today in
the theological schools and among ministers themselves.
Some schools and some pastors are highly conscious of the
problem; others are in a more difficult state because they
have not realized the source of their perplexities. ._. .
In these places the course of study consists of a series of
preparations for a series of loosely connected acts.
Allix B. James believes the situation was the same in
l"Professional Education and Theological Education," Theolo
gical Education 4 (Autumn 1967): 562.
2The Purpose of the Church and Its Ministry (New York:
Harper & Brothers, 1956), p. 50.
3The Education of American Ministers, vol. 2 (New York:
Institute of Social and Religious Research, 1934), pp. 385-394.
^Niebuhr, p. 53.
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the early 1970s.

In "Theological Education 1972" he raises the ques

tion, "What effect is theological education having upon those who are
exposed to the exercise and what impact will they have upon society?"
He reports a study by George C. Gallup and John 0. Davis III, which
appeared in a local newspaper.
Disillusioned and bewildered about their role in church
and society nearly four in ten young Protestant and Roman
Catholic clergymen, in a recent nationwide survey, say they
have seriously considered leaving religious life. The pro
portion is even higher (six in ten) among young Jewish
clergymen.*
Analyzing the report, James found that "many of the clergymen
interviewed blame an inability to communicate with their parishioners
as a reason for wanting to leave the religious life, others admit they
are confused about their role and what is expected of them."

2

Evidence of this same ambiguity in the ministerial role is not
as frequently discussed in the Third World as in the western world
but it does exist.

Jong Sung Rhee, an Asian, writes:

Most theological educators have not been sure what kind
of education must be given and what kind of leaders they must
produce for the future of man. Therefore, theological educa
tors have been more concerned with producing ministerial
candidates for today, or quite often they have irresponsibly
produced numerous graduates who have no sense of vocation.
As a result, a considerable number of students have sought
secular jobs and quite often they left their churches and
became "secular men."3
This problem can be seen in the lack of ministerial vocations
theological Education 1972," Theological Education 9
(Autumn 1972): 33.
tbid., p. 34.
^"New Forms of Theological Education," The Northeast Asia
Journal of Theology 19 (March/Sept 1977): 22.
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in predominantly Roman Catholic countries in Latin America.

Semi

naries which once produced thousands of priests now have few students.
Liberation theology is possibly a reaction to this situation.

It is,

for many, a search for a new motivation for ministry, a reflection
upon the ministry of the church in a traditionally Christian society
that confronts social and economic problems peculiar to Latin
America.

It is a recognition that traditional theological education

lacked a sound theology of ministry.

Consequently, it is a call for

renovation of the theology of ministry.
Searching for a new definition of the theology of ministry,
Niebuhr said, "The people to whom ministers are sent are first of all
the people of the church but the church is recognized to be the minis
tering community whose work is in the w o r l d . T h u s , the theology of
ministry must be defined in terms of the nature of the church and its
mission to the world.
According to Hans Kung, the church is the congregated people
of God in Christ Jesus in fulfillment of the Old Testament "ekklesia
of God»" the true Israel of God, the true seed of Abraham, the true
temple (Ex 19:6; Is 43:20; Hos 2:23; 1 Pet 2:9-10; Gal 6:16; Rom 9:6;
Gal 3:29; Rom 9:7; 1 Cor 3:16).*
2

He continues:

The church is always and in all cases the whole people of
God, the whole ecclesia, the whole fellowship of the faithful.
Everyone belongs to the chosen race, the royal priesthood, the
holy nation. All members of the people of God have been

^Niebuhr, p. 91.
2The Church (Garden City, New York: Doubleday & Company,
1976), pp. 164-168.
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called by God, justified by Christ, sanctified by the Holy
Spiri 1.1
The church is the "eschatological people of God, the people
of God of the last days," a community of the saints by the Spirit
(1 Cor 3:16; 1 Th 1:5), the body of Christ through baptism (Acts 2:38;
8:16; 10:48; 1 Cor 1:13-15; Rom 6:3), with the apostolic and prophetic
mission to proclaim the Gospel of salvation to the world with the
gifts of the Holy Spirit (1 Pet 2:9).^

Ministry does not belong to a

special group in the church but to the whole community of the church.
In the words of Bender:
Ministry is the exercise of the spiritual gifts given to
the total people of God. To realize this, it is necessary
to discern the gifts, develop skills in exercising them, under
stand how to contribute to the whole task of God's ministering
people, learn how to live in the community and minister to the
community, and determine the most strategic way and place in
which the gifts of a particular individual should be deployed.
This also involves the decision as to whether or not a given
individual should fulfill his ministry as a professional minis
ter which is a strategic question rather than first of all a
theological one, since the presupposition is that every
baptized believer is already a minister.3
According to Dr. Raoul Dederen, under certain

circumstances of

time, place, and socio-cultural conditions, the church calls certain
members to help in the ministry of the whole church, calling some for
preaching and some for teaching or for leadership.

Following the pat

tern of the New Testament, they are elected and set apart by
ordination because their gifts are recognized

for

the benefit of the1

1Ibid.. p. 169.
2 Ibid., pp. 169-313, 473-495.

3

i

Ross T. Bender, "Theological Education in the Free Church
Tradition," Theological Education 9 (Winter 1973): 113.
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whole church (Acts 6:1-7; 13:1-3; 1 Cor 12:1-28; Eph 4:11-16; 1 Ti 3:
1-7; 4:14).^

They do not "drive people or even lead people but share

with people"*
2 because all are part of the same ministry of the church.
While there is only one ministry in the church, there are two groups
with different functions--the ordained ministry and the non-ordained
ministry.
This study is concerned with the ordained ministry which today
must be interpreted in terms of its function in contemporary society.
Charles Glock suggests that a theology of ministry must be interpreted
in terms of the new and special challenge of the unchurched, the chal
lenge of social ministry, and the challenge of out-dated religious
organizations.2
John Macquire argues that ministry should be redefined and
should take into account the functions that it currently fulfills.

He

states: "Since all ministry is the gift of Christ to His church and a
participation in His own ministry, we can see the basic functions of
Christian ministry most clearly by looking first at Christ's ministry,
as the New Testament shows it."

Macquire sees the basic functions as

service, teaching, and sacerdotal.
the character of the ministry

To these he adds another aspect,

which is indispensable in giving life

* Lecture in THST615 Doctrines of the Church, Andrews Univer
sity, Berrien Springs, Michigan, June 21, 1978.
^Harold S. Moyer, "The Ministry: Future Training," Brethren
Life and Thought, Spring 1975, p. 91.
2"The Challenges of Ministry Today," Lutheran Quarterly,
August 1976, p. 225.
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and meaning to the functions that a pastor fulfills.1
Because of rapid societal changes, there should be a normal
procedure for the redefinition of the theology of ministry as needed
so that with the help of ordained clergy the church can serve the
world.
Reformulation of the Function of
Education for Ministry
A redefinition of theology of ministry leads to a reformula
tion of the function of education for ministry.

"Theological

education no doubt needs to be redesigned, but, more important, it
needs to be re-envisioned and reimpassioned,"

states Richard John

Neuhaus,because his own ministry was a confused "collage of many, and
sometimes contradictory, things."^

He believes that his ministerial

education was not what he needed to prepare him for ministry to the
church and did not help him capture a real vision of ministry.
The most radical expression of dissatisfaction of the present
system of theological education comes from students.
at

Six students

Yale University Divinity School declared, "We believe that the mis

sion of the church is greatly inhibited by both the form and the
content of present-day seminary education,"^ or what could be called

*"The Church and the Ministry," The Expository Times,
September/October 1976, pp. 115-117.
o
Freedom for Ministry," The Christian Century, February 2-9,
1977, p. 82.
3Ibid., p. 81.
^George Rupp et al. (Six Yale Seminarians), "A Prescription
for Seminaries," Christianity and Crisis, June 12, 1967, pp. 136-137.
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the methods of training and the curriculum.

The editors of Chris

tianity and Crisis wrote;
It has grown increasingly apparent in recent years that
theological education is in need of considerable reexamination.
There has been no lack of suggestions for a multitude of
changes in the ways in which such instruction has been accom
plished. The ferment for such change has been evident in
seminaries across the nation.1
This dissatisfaction with theological education is most preva
lent in North America.
World.

But similar problems are emerging in the Third

Peter Savage, a second generation English missionary born in

Latin America, entitled his observations
Theological Education."

"Four Crises in Third World

In explaining the first crisis he states:

The first key area involves the objectives which the semi
nary desires to reach in training its students. Many
seminaries have never undertaken an examination of the total
needs of the ministry and thus established a comprehensible
statement of objectives. . . .
The urgent task of the seminary today is to sit down with
the church and discover afresh the type of training that will
lead to an effective ministry--a ministry that will lead the
church on in real growth.2
Jong Sung Rhee, discussing the failure of theological educa
tion in Asia to provide competent leaders for the church, points to a
lack of proper goals.

"If the church is to be changed, new types of

leaders must be produced for the future development of the church.
Therefore, the basic pattern of theological education must be reformu
lated for a new aim of theological education."2

The lack of clearly

defined objectives and functions in the education of the ministry,

^bid., p. 136.
^Evangelical Missions Quarterly? Fall 1972, pp. 28-29.
3P. 22.
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therefore, requires a reformulation of goals and purposes in this
field.

Ziegler says:

The definition of purpose by each school has not only
become the sine qua non for evaluation of quality, it is the
cornerstone on which all significant institutional planning
is built, the lifespace within which an institution shapes
its life. The definition of purpose is the basis for the
establishment of objectives, the formative element in the
development of curriculum, the guiding principle in the
recruitment of students, appointment of faculty, and alloca
tion of budget. It is inconceivable that an institution
can have a meaningful existence without a clearly articu
lated definition of purpose.^
In view of suggestions for better clarifying the objectives of
theological education, this study uses the terminology of James Glasse
in speaking in terms of functions.^

Dr. Arnold Kurtz advocates at

least four functions essential to education for ministry.

According

to Kurtz, "One function of ministerial education is to develop in the
emerging minister an image of himself as a professional."

Although

some still hesitate to think of the pastor as a professional, he is
today accepted as such, for the execution of the pastorate requires
possession of the essential characteristics of a profession.
professional

So, "if

then means not only the ability to do what has to be

done but also integrity and intelligence in saying what we are called
Ijesse H. Ziegler, "Editorial Introduction," Theological
Education 14 (Spring 1978): 57.
^"Seminaries and Professional Education," Theological Educa
tion 11 (Autumn 1971): 3-10.
^"Trends in Contemporary Tehological Education," Jjve
Journal of Adventist Education 40 (April/May 1978): 8.
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to say, then by all means let us be professional,"1 writes Neuhaus.
Kurtz continues:
The student of the profession engages in a serious and
systematic study of the sources and development of the Chris
tian faith, and is introduced, realistically, to the skills of
effective ministry, the expectations associated with institu
tional roles, the responsibilities related to public practice.
At the same time, the seminary must assist the student to
think of himself as a minister.2
It is the processes of professional formation in theological
education that have been questioned by Glasse who says that
. . . in the traditional academic department the three major
skills required are reading books, writing papers, and passing
examinations. Some seminary faculty think it is their func
tion to help the seminarian get better at doing these three
things--but at an advanced level. The problem is, of course,
that as soon as the seminarian graduates he will never have
to do these things again. Careful attention to the distinc
tion between academic department and professional school will
assist the seminary in designing an appropriate model.0
Undoubtedly, in order to meet the aims of seminaries to pro
duce professional leaders and decision makers, the academic model of
schools is not the best.

There is a need to create a particular

model of education which can provide students with the proper atmo
sphere to develop their vocational identity with the assistance of
their teachers.
Kurtz points out another important function of theological
education, "to take responsibility for the spiritual development of
the student."*
4 Concern over this function is expressed by many, if
3
*

^Neuhaus, p. 83.
^Kurtz, p. 9.
3Glasse, p. 8.
4Kurtz, p. 9.
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not a majority of authorities.

"The first stage of ministerial educa

tion must provide the spiritual formation and the ideological
crystallization which provides the solid vocational base on which the
mastery of techniques and cultivation of skills can be accomplished,"
affirms Keith R. Bridstone.

Allix B. James says: "Today, theological

emphasis may be so direct that the seminary student may see himself
and his work as a response to the deeper longings of his soul, to give
himself in special commitment to the task of redemption."

This

spiritual formation, being a progressive experience begins by respond
ing to the redemptive invitation of the Lord Jesus Christ.

Then it

is projected in a real discipleship which should be strengthened in a
seminary.

For this reason Nouwen writes:

Education to the ministry then is an education to a volun
tary poverty which prevents a man or a woman from becoming a
fanatic, a sectarian, or an enthusiast and allows for growth
in gentleness and receptivity. If, therefore, we speak about
the spiritual formation of the minister, we speak about the
hard and often painful process of self-emptying, which asks
for the refusal to identify God with any concept, theory,
document, or event in order to create that inner space where
the Spirit can manifest itself.
Nagy, in speaking about the spiritual formation in the seminary,
identifies the goal of guidance of students toward a real experience
of faith in a life of service.4

Such a spiritual formation is the

W o r m and Function in the Education of Ministers,"
Theological Education 4 (Autumn 1967): 554.
2P. 38.
3Henri J. M. Nouwen, "Education to the Ministry," Theological
Education 4 (Autumn 1972): 52.
4G. Nagy, "Theological Education in a Worldwide Perspective,"
The South East Asia Journal of Theology 16 (1975): 52.
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primary purpose of theological education according to Shoki Coe.

Only

in this way can a student proceed with a "Christian formation," theo
logical formation or ministerial formation which will capacitate him
to discern his gifts and abilities in tangible service in the Missio
Dei.^

If it is true that spiritual formation is a function corre

sponding to the church, it is no less certain that the seminary is the
place for the development and maturation of the Christian life of the
future spiritual leader of the church and community.

Therefore, with

good reason Kurtz maintains that this responsibility rests on two
levels.

"It belongs to the faculty as a Christian community relating

to one another as brothers and sisters in Christ; at the same time, it
belongs to each faculty member as he reflects Christ in his own
life."2
"Because the ministry is an interdisciplinary profession,"
says Kurtz in presenting the third function of theological education,
"it is the function of theological education to equip the emerging
professional with the capacity to integrate and utilize the various
theological and related disciplines."^

Evidently, he has in mind two

areas of professional education, one theological and the other in
related disciplines.

He urges that students be trained in both to be

professionally prepared for the ever new and different conditions sub
ject to theological reflection.*
3

^"In Search of Renewal in Theological Education," Theological
Education 9 (Summer 1973): 239.
^Kurtz, p. 9.
3Ibid., p. 30.
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In their primary roles as preachers and teachers of the Word,
ministers need to be familiar with studies in Biblical exegesis and
methods of speech and teaching.

Moreover, they need to know how to

relate Biblical teaching to the daily life of their parishoners.
Ministerial work also requires purposeful leadership of the congrega
tion and warm pastoral care, which presupposes a knowledge of human
nature and the development of skills and abilities to deal with
people.

Kurtz says:

All "learned" subject matter should be connected with behav
ior or practice. Practical field interpreters must place what
they see in the context of Christian theology; the theologian
must demonstrate how what is seen from his angle of vision con
tributes to the practice of ministry.*
This peculiar process of education takes place at the seminary.
There students can relate practice to knowledge through an integrated
program of studies.

There, facing realities of their own inner lives in

a true "theological reflection,"^ they learn how to integrate their
interdisciplinary formation.

The seminary, in fulfilling its role,

can provide the church with completely prepared ministers.
The fourth function presented by Kurtz is the preparation of
the "candidate for a lifetime of continuing study and learning to pro
vide the education necessary for entry into the profession with the
basic competence necessary to assume responsibility for professional
self-development."^

David S. Schuller and his colleagues arrive at

*Ibid., p. 31.
^Daniel D. Williams, "The Practical Field in Theological^
Education," Report of the Eight Biennial Meeting of the Association
of Seminary Professors in the Practical Fields, June 7-9, 1964, pp. 12-24.
^Glasse, p. 3.
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the same conclusion in "Readiness for Ministry."
Readiness for a professional ministry is a concept which
can apply to church leadership of any age or position, but in
this design the term has a more specific meaning. It denotes
the qualities, abilities, and knowledge of the fledgling
minister which make him or her able to do the work of minis
try acceptably and to continue growing toward professional
maturity outside of the formal.instructional setting and the
protected status of "student."
In speaking of this, McCord stresses the formation of habits
of continuing education.

"Since preparation for ministry is never

completed once for all, an important aspect of the work of today's
seminary is the engendering of responsible habits of continuing educao
tion."
This may involve taking additional course work, attending
extension courses seminars, and workshops, and personal study of
different aspects of ministerial life and work.

The minister must

maintain a plan for personal development regardless of the model of
continuing education that he adopts.
These four functions of theological education have become
indispensable and imperative in the formative process of mature minis
ters.

The church and its ministry cannot remain static in a changing

society.

The pastor must be prepared to constantly evaluate his pro

fessional dedication to relevant service to his flock.

It is a

serious responsibility of seminaries to provide such preparation for
ministerial students.

^David S. Schuller, Merton P. Strommen, and MiloL. Brekke,
"The Assessment of Readiness for the Practice of Professional Minis
try: Rationale and Research Method," Theological Education (Fall
1973): 51.
2james I. McCord, "The Understanding of Purpose in a Seminary
Closely Related to the Church," Theological Education 14 (Spring 1978):
59.
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The Need to Re-structure the Present Curriculum
in Theological Education
Seminary curricula has not escaped the impact of discussions
on theological education.

The curriculum has been easy prey for the

attack since it is the most visible aspect of the educational process.
While some educational institutions have not identified its objectives
and purposes, every school has a curriculum, even if one of question
able origin.

Theological curricula have long received much attention

by writers in the field of ministerial education.
The major observation is that present curricula do not meet
the actual needs of the ministry.

Bridstone quotes Karl Rahner:

. . . In the contemporary scientific situation and given the
personal position of his faith, the young theologian in great
part is not offered that scientific knowledge which he will
need for his pastoral work later on. This is true even for
the simple reason that his later care of souls is essentially
conditioned by his own personal capacity to believe, a capa
city which, however, does not receive that help from the
theological science of today which it requires. . . . Theology
is becoming more and more "scientific"; . . . in short, the
study of theology at the present moment is structured as if
it were intended to train future professors of theology.1
Bridstone's personal comment:
Is there a doctor in the house who would deny that there is
sickness— whatever its specific diagnosis--and that some sys
tematic treatment is required to bring about wholeness? The
number of AATS schools which have been, are, or will be
involved in curricula experimentation suggests that the
malaise is widespread. Why try to change things if nothing
is wrong?2
Another observation on curriculum is its lack of academic
seriousness and easy manipulation by students.

L. E. Keck writes:

\ e i t h R. Bridstone, "The Trivial and the Ultimate: A Report
on the Case-study Institute," Theological Education 4 (Autumn 1972):
59.
2Ibid.
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Almost everywhere, the curriculum has been abandoned in
favor of an assortment of courses from which the student
selects what he wants for his do-it-yourself kit. Instead
of working within a major overarching theological perspective,
we have followed one fad after another.1
Rhee argues that theological curricula in Asia lack openness
toward social and religious problems.

Thus, ministers have limited

preparation to understand the people they are to evangelize.

He says:

"In short, traditional theological education in Asia today has been
far from adequate. . . . Therefore the contents of theological educa
tion for tomorrow must include as many courses on religio-cultural and
politic-sociological subjects as the circumstances allow.
Peter Savage, also with a Third World perspective, says:
The classic curriculum found in most seminaries and Bible
colleges has followed the patterns that have existed for the
last two hundred years, where emphasis has been placed on the
digestion of packets of knowledge rather than on bringing
each student to spiritual maturity and effective ministry.^
He says that in this way of teaching future ministers there exists the
tendency to overlook the educative and pastoral responsibi1ity of the
teacher toward his student who has unknown tensions and frustrations.
Savage believes that in both models found in the New Testament the
curricula are "centered not on the content (although content was impor
tant) but on the growth of each disciple."
model of teaching and in Paul's.

This is true in Jesus'

Savage advocates a curriculum which

can ensure "the full and formative learning process through life."
^•"Priorities for Theological Education," Lexington Theological
Quarterly 1 (January 1975): 2.
2Rhee, p. 24.

3Pp. 3 0 -3 1 .
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For too many seminaries, the training program only pro
duces ecclesiastical technicians, when they should exercise
a creative self-renewing ministry.
All this means that the curriculum must be restructured
to meet the needs of a church that requires a man of God--a
man who is familiar with God; a man of the Word— a man who
becomes the voice of God; a shepherd of the sheep--a man who
is identified with his flock; and a man who lives fully in
his time and society.*
In a more practical vain, James P. Martin, in reporting the
process of designing the curriculum for the Vancouver School of
Theology, an ecumenical Anglican United Church of Canada institution
established in 1971, says;
The curriculum is designed on the basis of a major paper
which lists knowledge and skill competences for ministry
organized in five areas: (1) competence in ministry to and
with congregations as preacher, teacher, and liturgist; (2)
competence in the leadership of the organization of life and
work in the congregation and community; (3) competence in
ministry and mission to the world; (4) competence in ministry
to individuals and persons; (5) competence in developing the
priest or minister's own personal resources.2
These five areas widely cover the main areas of ministry and
can be a real asset in deciding what courses should be taught to ful
fill the expectations of the church in today's society.

To these

suggestions must be added a dream for future theological curricula.
It is the vision of Douglas J. Miller, based on the experience in
Christian living and on the moral and spiritual values found in the
Gospel.
Theological education will, in all probability, become
more field oriented. Experience in the field may even emerge
in the center of the whole curriculum. It will concentrate1

1Ibid., p. 32.
^■"Competence Model Education," Theological Education 13
(Spring 1977): 125.
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on the actual problems facing people in the world. Students
will be encouraged to practice their faith. Learning will
then be organized around their experiences.1
The Search for New Methods in
Theological Education
One major issue in current theological education is the method
of education in seminaries and theological schools.

An adequately

designed curriculum does not guarantee a successful preparation of stu
dents.

It is important to know not only what to teach but also how to

teach it.
The objections to tradional methods can be summarized by saying
that they are more academic in nature and similar to the clerical
schools of the Middle Ages.

Consequently, the lack of practical and

experiencial ingredients causes the curriculum to have little rele
vance to the church and society.

This type of teaching produces

theologians and scholars but not the type of ministers needed in the
church.
Because this type of education predominated for many years,
theological education became institutionalized.

Centered in the insti

tution rather than the student, this type of education became professor
centered rather than student centered.
Bridstone describes the experience of graduate seminarians.
In spite of technical qualifications acquired at seminary, they had to
learn their functions in the parish.
My own tentative conclusion is that, on one hand, the
seminary experience has often been so dull, irrelevant, and
^"Seminary Education Tomorrow: A Forecast," Christianity
Today, February 14, 1975, p. 5.

37
ineffective that the ministers themselves do not particularly
value it and, on the other hand, so many laity have experi
enced the need for training their ministers themselves, in
spite of their technical qualifications gained at seminary,
that they doubt the intrinsic necessity of the formal train
ing system. One minister told me: "It took me five years
before I had forgotten enough of what I had learned in semi
nary to become a good minister."!
Following the graduate and academic style of teaching, many
seminaries "do not provide a realistic picture of the ministry.
Thus, in their early years of ministry, ministers need to shift their
understanding of roles, self-image, and styles of role performance.^
Regarding the institutionalization of theological education,
Peter Wagner says:
Theological training has become institution-centered.
The establishment of the proper kind of academic institu
tion is taken for granted as the first step toward
providing the church with an instrument for training its
ministry. . . . Once this institution is established . . .
the students must conform to the institution. We need an
institution but the institution should not be the starting
point. When it is, theological training becomes institution centered, and to that degree the system is dehumanized.
These objections point to the need of new methods and goals
and to a trend toward field education.

Ten years ago it was known

as field work, field experience, field service, or practical training,
but now it has an academic name describing the function it serves-field education or pastoral field education.
During the colonial period of American history, "the ministry
]Bridstone, "The Trivial and the Ultimate: A Report on the
Case-study Institute," p. 59.
The

^Donald P. Smith, Clergy in the Cross Fire (Philadelphia:
Westminster Press, 1974), p. 55”.

^"Seminaries Ought to Be Asking Who as Well as How,"
Theological Education 10 (Summer 1974): 268.
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was the first of the professions to develop the kinds of educational
models which led to the establishment of professional schools as we
have come to know them today."1

With the nineteenth century influence

of the classical models of higher education, theological education
adopted an unnecessary dichotomy between the academic and the practi
cal.

The twentieth century produced a new model of education that

better integrates the classroom and the field, the academic with the
practical.
Referring to Charles R. Feilding's Education for Ministry,
George J. Hunter said: "This study provided a major turning point for
theological education in North America; it has been followed up in the
themes of national conferences of theological educators over the past
ten years in Washington, Indianapolis, Berkeley, New York, South Bend,
Forth Worth, and Boston."*
2

By 1968 the American Association of Theo

logical Schools (AATS) clearly understood the extent of this turning
point in theological education.

"Awareness of relationships between

conceptions and life (past, present, and future) cannot be developed
in formal classroom setting alone.
ing world . . .

Practical contact with the chang

is here envisioned as essential to education in

theological thinking."3

This trend is not merely the acceptance of

the importance of practical ministerial training, but constitutes a
new focus on field work or field experience in theological education
George I. Hunter, Jr., Theological Field Education (New
Centre, Massachusetts: The Boston Theological Institute, 1977), p. 1.
21bid., p. 2.
II."

3David S. Schuller, "Part I: Theological Education at Level
Theological Education, Spring 1968, pp. 675, 676.
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as "essential" for theological reflection.
The field experience trend in theological education does not
necessarily mean the exclusion of the academic style.

Since ministers

are expected to be competent in their function, their education must
be partially academic.

But because of the functions of the ministry,

the academic preparation must be practical and experiential.

James E.

Spicer says:
What the modern day calls for is not only learning but
also ski 11s— competency. In fact, the much discussed iden
tity crisis of the clergy seems to me to represent a cluster
of issues which are most clearly defined in terms of pro
fessional competence.!
In discussing the same problem, James Glasse explains:
My conviction is that the school model is not neces
sarily a bad model, if the clue we follow from higher
education is the model of the graduate professional school
and not the model of the graduate academic department. The
profession for which the seminary prepares is ministry, not
religion or theology.
The graduate professional school assumes responsibility
to prepare intellectually and socially responsible leader
ship for a sector of society. Its primary commitment is to
prepare not academic specialists who can reflect on ques
tions and advise others but professionals who will assume
responsibility in society for the areas committed to their
charge. A key concept is leadership.2
Undoubtedly, pastoral field education is the most significant
trend in theological education.

Thus, different schools in different

countries have begun a series of experimental models in ministerial

!"The Place of Field Experience in Theological Education:
Clues from Pastoral Theology," in N e w S h a f i e o f ^ ^
ed *
by William G. Oglesby (Nashville: Abingdon Press, 1969), p.
^Glasse, p. 3.
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education which use various nomenclature, such as teaching parishes,!
continuing education,*
2 and field experience.2

All attempt to provide

seminary students an opportunity to experience the work of the minis
try in their student life.

Hunter says, "A major task of theological

education is to strike a rhythm and a balance between 'doing' ministry
and 'reflecting' upon that experience.

The processes of action and

reflection can take place within the context of the classroom or
within the context of a field setting."^
Pastoral field-education by nature is student oriented.

It

provides the opportunity for teachers and students to develop a new
and dynamic relationship.

Consequently, this humanized method of

teaching, properly called supervision in field education, is indispen
sable for a successful pastoral field-education program.

McCarty, in

assessing the work of supervision, states:
Students may learn theories about what they ought to do and
memorize techniques for doing a task effectively, but when
faced with functioning in a real, live performance situation
students may not be able to "do" what they "know" to do. .
The supervision setting is the necessary bridge between knowing
and functioning.
The transfer of learning is a major issue in the super
visory setting because the basis of supervision is that
performance in a ministry setting enhances the learning pro
cess. The implication is that there is not an adequate
transfer of learning from the lecture hall to the act of
IWalter A. Telfer and Meredith B. Handspicker, "Teaching
Parishes-Partners in Theological Education," Andover Newton Quarterly,
November 1976, pp. 109-124.
2Connolly C. Gamble, "Developing Goals for Continuing Educa
tion," Theological Education 12 (Spring 1976): 195-199.
2Lucien Richard, "The Existing Malaise in Theologizing of
Field Experience," Theological Education 4 (Autumn 1972): 67.

4
Hunter, p. 7.
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ministry. Supervision does not negate or minimize the cogni
tive, classroom education but seeks to make it more
effective.1
The Need to Broaden the Impact of
Theological Education
The need to broaden the purview of theological education to
include the local congregation and the education of pastoral leader
ship in the local context is an emerging phenomena of recent years.
The fact is that for growing churches in some areas it seems this is
the only answer.

C. Peter Wagner, an authority on church growth,

wrote in 1974:
In 1969, for example, it was discovered that in Latin
America alone an estimated one hundred thousand Protestant
churches were functioning without trained pastors. All the
seminaries and Bible institutes combined could produce only
about one thousand pastors annually. But the church was
growing so rapidly that five thousand new congregations were
springing up each year.^
This kind of growth is duplicated in parts of Africa and Asia.
This phenomena is not limited to the Third World.

Many churches in

North America, especially Black and Spanish churches, are experiencing the
same trend.

The important issue is how to provide adequate leadership

for these growing churches to keep them growing healthfully without
losing spiritual strength.
church.

Theologically, the ministry belongs to the

Adequately trained ministers can keep the church healthy; a

partially educated clergy cannot.
proper training.

Not only ordained ministers need

Therefore, the first solution is to theologically

Iporan McCarty, The Supervision of Ministry Students (Atlanta:
Home Mission Board, 1978), p. 56.
2p. 237.
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rectify the concept of education for ministry, because only a fully
integrated ministry can provide successful leadership to a growing
congregation.

Nagy explains:

Theological training is not a privilege of the few pas
tors and theologians in the church, but must include the whole
people of God. It means the inclusion of women, voluntary
church workers and "lay members" of the church in an educa
tion under the Word of God. Indeed, this is an ongoing task
which can never be completed. This requires both an under
standing of the nature of the church as well as of the
Reformation doctrine of the "priesthood of all believers.
The practical response to growing churches is to extend and
adapt theological education to the whole community of the church,
because the primary need is to provide educated leaders.

Elders,

deacons, preachers, and teachers need to be educated for better minis
try to the church.

Since they cannot attend seminary, there is a need

to move the seminary closer to the church.

This is happening in many
O
places with Theological Education by Extension (TEE).
Fred Holland,
the "Father of TEE in Africa," in the introduction to his manual

wri tes:
God is moving among us. . . . In many areas of Africa to
day there is a spirit of revival and expectancy such as has
never been seen before. . . . The church is growing faster
than leaders can be trained. . . . As we read TEE, we saw
that it would not solve all our problems. But we believe it
would open new possibilities for training more men for the
ministry in Africa. We decided to try it.3
Evidently, the system has adapted it well to conditions in Africa*

*Nagy, p. 52.
^Theological Education by Extension (TEE) was an experiment
first performed in Guatemala in 1962 under the direction of Ralph D.
Winter.
teaching through TEE. Help for Leaders in TEE by E xtension
in Africa (KisunTU, Kenya: Evangelical Press, 1975), pp. 7-8.
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because it has had much success, for example, in Zambia.1
It has also been well received in Asia.

Rhee reports:

The Presbyterian Theological Seminary (Korea) has adopted
this method for training rural evangelists who are not able
to attend the seminary because of financial reasons. This
program seeks to supplement their theological education so
that they can take the ministerial examination. The results
have been very satisfactory. Therefore, theological educa
tion by extension is strongly recommended for the future in
As ia .^
TEE has already received some criticism.

William J. Kornfield,

President of the Biblical Seminary of Cochabamba, Bolivia, points to
major problems such as the lack of teachers, the lack of material
adapted to the environment and the differences of cultural levels
3
among the students.
These problems are not insurmountable. It is
logical to expect that a new system of education will need to be
adapted to local conditions and needs.

Until now there has been no

better plan devised for educating leaders who are so badly needed
in the areas where churches are experiencing extraordinary growth.
The Independence of Theological Education
in the Third World
One trend which has been developing exclusively in the Third
World for the last ten years is the rising voices of the "daughter
churches."

For a long time only the voices of authority of the

"mother churches" were heard.
its

problems and opinions.

Today the Third World freely expresses
The younger churches have become self

conscious of their development and are acquainted with their problems,
llbid., p. 8.
^Rhee, p. 21.
J"The Challenge to Make Extension Education Culturally
Relevant," Evangelical Mission Quarterly, January 1976, p. 15.
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needs, and perspectives.

They are ready to sustain a dialog with the

founding churches regarding more adequate solutions to their common
problems.

One common problem is the cultural difference between the

Western World and the Third World.

Another is that the theological

education of the Western World ignores the needs of churches and the
socio-cultural milieu of the Third World.
John S. Mbiti of Africa illustrates in this way:
He returned to his home after nine and half years of theo
logical training, with a Th.D., and excess baggage in
theology, to confront the realities of his people whose hope
he incarnated. At the peak of the celebrations marking his
return, his sister fell to the ground, possessed by the
spirit of her great aunt--and they looked to him to exorcise
the spirit. But all he could do was to demythologize her
suffering according to Rudolf Bultmann.l
Savage relates another case to reveal an educational gap.

"On

a visit to eight seminaries in the United Kingdom, the author did not
find one which had a course on church planting, yet all were pre
paring missionaries for the mission field.11^

Mbiti explains this

situation:
Theologians from the new (or younger) churches have made
their pilgrimages to the theological learning of older
churches. We had no alternative. We have eaten theology
with you; we have drunk theology with you; we have dreamed
theology with you. But it has all been one-sided; it has
all been, in a sense, your theology. We know you theolo
gically. The question is, do you know us theologically?
Can you know us theologically? And how can there be true
theological reciprocity and mutuality, if only one side knows
Ijohn S. Mbiti, "Theological Impotence and the Universality
of the Church," in Mission Trends No. 3 , ed. by Gerald H. Anderson
and Thomas F. Stransky (Grand Rapids: William B. Eerdmans Publishing
Company, 1976), p. 18.
^Savage, p. 33.
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the other fairly well, while the other side either does not
know or does not want to know the first side?l
This cultural and theological gap must be faced.

It is an

unnatural and unacceptable phenomena in a community of saints because
there is no difference between Jews and Greeks (Rom 10:12).

Perhaps

the only solution at present is to preach the Gospel in the context
of every culture in the world (1 Cor 9:19-23).

Future ministers in

the Third World need to be educated in the context of the society they
will serve.

This trend does not mean a separation of the body of

Christ because the Head is the same, the message is the same, and the
power is the same.

Therefore, the trend toward independence of Third

World churches in choosing the type of preparation best for ministry
in their culture is most adequate.
Skoki Coe writes, "I believe that theological education in the
Third World is coming of age as it seeks to be self-reliant and seeks
its own authentic self-determination and to acquire its self-identity
in a variety of contexts."2

Rhee is of the same opinion.

He says,

"There is the need for independence of theological education from
western patterns."

He mentions problems in the difference between

systems of education, between languages, in the history of Christian
civilization, and in the theological literature.

He concludes, "There

fore it is strongly felt that the pattern of theological education in
o
Asia must be contextualized according to concrete area situations."
^Mbiti, p. 17.
^Coe, "Theological Education-Worldwide Perspective," Theolo
gical Education 11 (Autumn 1974): 11
^Rhee, p. 21.
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Thomas Musa, an African, declares, "It is essential that the curricu
lum or syllabus in theological education be flexible to be able to
focus on the contemporary ideology in which the church is situated."^

Conclusions
This review of concerns and trends in theological education
will be helpful in evaluating Inca Union College's pastoral fieldeducation program.

Although located in the Third World and facing a

rapidly changing society the college is not isolated from what is
happening in the rest of the world.
reexamine its goals and objectives
tion for ministry.

Therefore the need was felt to
and search for new methods of educa

Goals and objectives also need to be assessed.

With this in mind the best way of doing so must be sought.

Based on

the review of literature, the following guidelines will be used to
evaluate the pastoral field-education program of the college.
1.

The basic issue in theological education is a clear under

standing of the theology of ministry in terms of the purpose of the
church in contemporary society.

By nature ministry belongs to the

church which has received a diversity of gifts for the fulfillment of
its ministry.

Because of the diversity of gifts, theological educa

tion must deal with both ordained and non-ordained ministers.

The

education of ordained ministers should primarily stress their profes
sional skills and abilities for integrating the non-ordained ministers
into a fully unified ministry of the church.
2.

The objectives of a theological education center should be*

*Paul E. Hoffman, ed., Theological Education in Today's Africa
(Geneva: Lutheran World Federation, 1969), Lecture no. 3.
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established on four basic functions of education for ministry.

These

include providing a thorough professional education to future minis
ters, assisting the student in the maturing of his Christian
experience, providing the student with a deep theological understand
ing based on the Holy Scriptures and the ability to think theologically
in terms of current cultural disciplines in order to develop a
meaningful ministry, and providing the student with the opportunity to
develop a program of personal continuing education.
3.

A seminary or theological college has to restructure its

curriculum periodically according to the needs of the church and
changing conditions of society in order to help the church maintain a
relevant and successful ministry.
4.

Seminaries should encourage and support research and

experimentation in new methods of theological education, especially in
pastoral field education in order to help ministers meet new situa
tions in society.
5.

Because the dramatic growth of the church in some areas of

the world has created new situations in the church, seminaries must
provide the church with all the necessary elements for a fully inte
grated ministry.

First, they must prepare ordained ministers to

coordinate the gifts for ministry in the church.

Second, they must

train the congregation to use their gifts, a task that can be per
formed more efficiently with the new system of Theological Education
by Extension.
6.

The gospel of Jesus Christ must be preached to every

creature in the world in terms of their own social, religious, and cul
tural backgrounds.

Seminaries throughout the world should develop
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their goals and methods of education maintaining the unity of the
gospel ministry of the church as found in the Holy Scriptures.

CHAPTER III
JESUS AND HIS DISCIPLES:
A MODEL OF THEOLOGICAL EDUCATION
The search for a better concept of theological education
requires an analysis of Jesus' role as teacher to His disciples, since
this relationship was fundamental in their training as preachers of
the gospel.

That it was a successful training was evidenced by the

role played by the disciples after Jesus' ascension; they evangelized
the civilized world in a few decades (Col 1:5, 6).

Therefore, it is

important to know how Jesus trained His disciples and to extrapolate
appropriate principles for theological education today.
Reasons for the Model
The gospels present Jesus and the disciples in a teacherstudent relationship.

The call of Jesus to make them "fishers of men"

presupposed a special training by stating, "I will make you."

They

had to be trained for their new occupation, and Jesus assumed the
role and title of teacher (Mt 4:19; Mk 1:17; Lk 5:10; 12:8-12; Jn 9:2;
Mk 13:1; Mt 26:45; 23:10).

Near the end of His ministry, He reaf

firmed His position by stating, "You call me Teacher and Lord; and
you are right, for so I am" (Jn 13:13).
As their instruction took place near the lake, on the moun
tains, in the temple, or in some private home; the disciples had the
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opportunity to observe their Teacher in His mission of teaching,
preaching, and healing.

The result of this new system of training

was the preaching of the gospel in all the then-known world, the con
version of millions to Christianity, and the establishment of the
Christian church.

Therefore, the teacher-student relationship

between Jesus and His disciples was an original plan of missionary
education and training, conceived by Jesus Himself, recognized for
its effectiveness throughout history, and useful as a model today.
The second reason for studying the instructional model of
Jesus is because His teachings are the basic topics of study for the
ology students and seminarians.

Jesus' primary objective was the

revelation of the character of God (Jn 5:19-23, 30; Mt 18:1-14).
Thus, He was not only the teacher but also the subject and, therefore,
indispensable in theological training (Jn 1:1-14; 17:3; Rom 1:16, 17).
The third reason for using Jesus' instructional model is that
the pastoral instructions given to the disciples are still necessary
for successful ministry.

Jesus taught them that discipleship was the

fruit of the calling (Jn 15:16; Mt 10:1; Lk 9:57-62), and that the
servant's self-denying service was a model for ministry (Mt 20:25-28;
Jn 13:12-15).

He taught them different methods of preaching the gos

pel to individuals (Jn 3:1-21; 4:1-26) and to groups (Mt 5:7; 13;
19:12).

He showed them the importance of using different strategies

in the exposition of the truth.

Sometimes it was necessary to share

bread (Mt 14:13-21) or to mitigate the grief of people, as in the
case of the paralytic of Bethesda (Jn 5:1-15).
how to react to opposition and persecution

He instructed them

(Mt 10:10-23).

Thus,
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Jesus' teaching was a practical orientation for the completion of His
work and has the same validity for ministry today.
Model for the Purpose of Education
The purpose of Jesus in the education of the disciples was to
prepare them for ministry to the Christian church in its task to pro
claim the gospel to the world.

Since Israel had failed to fulfill its

mission, Jesus prepared a new missionary people, the Christian church,
to carry out God's mission (Mt 21:33-43; 1 Pe 2:9, 10).

This great

enterprise needed trained leaders--apostles, prophets, pastors, and
teachers (Eph 4:11, 12)--invested with authority by Jesus Christ Him
self (Mt 28:19, 20; Acts 1:8).

So,before acting as leaders, the

disciples had to receive a sound theological education.
In Jesus' plan, the disciples had to be more than followers;
they had to be apprentices, learners, and disciples.^

In Jesus' time

the word disciple referred to an apprentice under the guidance of a
teacher (didaskalos)invested with authority because of his superior
knowledge and ability.

In the New Testament it designates "the men

who have attached themselves to Jesus as their Master" (Jn 13:1; 6:6769; Mt 19:27-29; Lk 22:31-34), a personal attachment which shaped the
total lives of the disciples (Lk 6:40; Jn 15:18-20).

In all things

they had to learn how to become like their teacher (Mt 11:28-29;
Jn 13:13-17), to preach and teach like Him, and to perform the same
works that He did (Mt 10:1, 7; 10:24-25; Jn 14:12; Lk 6:40).
to become teachers.

They had

Theological education today must prepare leaders1

1K. H. Rengstorf, "yadnins," Theological Dictionary of the
New Testament (Grand Rapids: William B. Eerdmans, 1976), 4:416.
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for the Christian church to fulfill the Gospel commission.
Model for Educational Objectives
An aspect worthy of study in the training process of the dis
ciples was their recognition of Jesus' objectives in order to consider
the professional formation of their own.

The gospels give evidence

that He had a plan, a program logically determined by the objectives,
so that He could state at the end of His ministry, "I glorified Thee
on earth, having accomplished the work which Thou gavest Me to do"
(Jn 17:4).
Training the disciples as successful evangelists was Jesus'
first objective.

For Jesus, evangelism meant more than preaching.

It included changing the lives of large numbers of their hearers
through preaching.

Another goal in the education of the disciples

was to enable them to understand the true purpose of the Scriptures.
As jealous guardians of Scripture, the Jews had become more confident
in the Bible as a book than in its author.

For them the Scriptures

themselves had saving virtue (Jn 5:39), and this prevented them from
recognizing the Messiah.

Throughout His ministry, Jesus tried to

correct this error and present to the Jews the true object of the
Scriptures, as illustrated by his visit to the synagogue in Nazareth.
After reading a prophecy of Isaiah concerning the Anointed One sent
to publish the good news of salvation to the captives, He announced
to the congregation, "Today this scripture has been fulfilled in your
hearing" (Is 61:1, 2; Lk 4:21).

Jesus continued to point to Himself

as the fulfillment of Scripture throughout His ministry.
Jesus' third objective in training His disciples was to
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correct the Jewish concept of God.

While possessing the Scriptures the

Jews had distorted the revelation of God's character and envisioned
Him as a legalist rewarding commandment-keepers and punishing
commandment-breakers.

Jesus attempted to correct this distorted view

by portraying God as a loving, forgiving Father.
Jesus' fourth objective was to build a character for ministry
in the disciples.

He acted as a model pastor to the disciples in

being ready to give His life for His sheep (Jn 10:11) because of love,
an indispensable characteristic of the minister.
Another aspect of the character presented by Jesus was humil
ity.

Usually overlooked by the disciples, lessons stressing humility

were repeatedly given them.

Humility is perhaps the most difficult

lesson learned by the representative of God, but it is indispensable.
To humility Jesus added another element in the personality of a ntinister--consecration, a voluntary and total dedication to the service of
God.

In this respect Jesus served as the example as He did not seek

to do His will, but the will of His father (Jn 5:30; 6:38).
The personality of the minister demands absolute faith in the
providences of God.

Jesus taught the disciples that they had to

exercise their faith in God in their pastoral function (Mt 17:14-20).
They had to depend upon God in all areas of life, and ask of God all
that was necessary for the faithful accomplishment of their mission.
Jesus' fifth objective was to initiate His disciples in the
ministry of preaching.

But before preaching they had to learn to see

great possibilities where apparently none existed and to understand
the dynamics of divinely blessed sowing and reaping.

Jesus took them
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on a missionary journey in order to show them the great possibilities
in the preaching of the Gospel.
Moreover, the disciples themselves had to start the preaching
task according to their calling.
sent out in pairs.

With this purpose in mind they were

They were instructed in the methods to be used and

in the message to be preached.
that Jesus was doing.

In this venture they did the same work

The training of the disciples was complete.

They knew the theory and the methods.

They were acquainted with

their task by personal experience in doing the work itself under the
supervision of their Teacher.

In the end, Jesus dedicated and pre

sented them to His Father as those responsible for the evangelization
of the world (Jn 17:8, 12, 18).
Model for Criteria in Establishing Objectives
in Theological Education
All of Jesus' activities o r i g i n a t e d

in clear objectives.

As a child He expressed to His parents the real motivation of His
life (Lk 2:49), and responding to the hesitancy of John the Baptist
to baptize Him

He said, "Let it be so now; for thus it is fitting for

us to fulfill all righteousness" (Mt 3:15).

His instructions to His

disciples show that this was a response to a determined objective.
The task of establishing objectives demands experience and vision
since it means being acquainted with present and future needs.

It

requires a calculation of possibilities and a knowledge of human capa
bilities.
In establishing objectives in the training of the disciples,
Jesus took the instruction of God as the supreme norm in His ministry,
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and so He oriented His program of education according to that instruc
tion.

By precept and example He taught His disciples that to

establish plain doctrine the teachings of the prophets were indispens
able.

Jesus used the writings of the prophets as the norm of His

life and teachings and in establishing objectives in the training of
His disciples.
Jesus considered the culture of the people who were to be
evangelized.

The instructions given the disciples before their first

missionary journey took the cultural factor into account (Mt 10:5-25).
Their first mission was to the Israelites only (Mt 10:6, 7), and
their instructions were given with that fact in mind.

When the gospel

was later to be taken to the Gentiles, different instructions prepared
the disciples for the situation they would encounter (Mt 24:24-39).
Jesus considered both present and future conditions of the
church.

Jesus' instructions to His disciples can be grouped into

three categories.
day.

Some apply to conditions predominant in Christ's

Another group of instructions on persecution and suffering

referred to the time when Jerusalem would be surrounded by a Gentile
army.

A final group of instructions were related to the future and

the signs of His second advent.
Jesus took into consideration the socio-cultural background of
the disciples.
ing.

Most were peasants and fishermen with limited school

The instruction was adapted to their abilities and background.

Even then they did not always comprehend with rapidity and clarity.
Their progress was slow.
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Jesus' Model as Theological Educator
In the New Testament Jesus Christ is not only the best model
but also the only real model in theological education.

While hailed

as a preacher, teacher, and healer by His followers, Jesus claimed to
be a shepherd (Jn 10:11) and a teacher (Mt 23:8, 10; Jn 13:13).

In

these two main functions of His ministry Jesus Christ is the model of
a theological educator.
Jesus not only declared Himself to be the Good Shepherd (Jn
10:11, 14), but also evidenced the concern of a real shepherd (Mt 9:
36; 10:6; 15:32; 18:11-14; 23:37; 26:31; Jn 10:12, 16).

Matthew says,

"When He saw the crowd, He had compassion for them, because they were
harrassed and helpless like sheep without a shepherd" (Mt 9:36).
vivid expression shows Jesus as a shepherd who
who

This

truly loves His sheep,

suffers because of the neglected condition in which they find

themselves, and sees the urgent need they have of being gathered, pro
tected, and fed.

Mark correctly records the same event, adding that

Jesus on having compassion for the multitudes, "began to teach them
many things" (Mk 6:34).

We do not have a report of what He taught on

that occassion, but we have reason to believe that He instructed them
concerning the gospel of the kingdom of God (Mt 3:18, 23).

As a good

Shepherd, Jesus was interested in the spiritual needs of men but was
also alert to their material needs as well.
Not only is Jesus the Good Shepherd, He is also "the teacher
come from God" (Jn 3:2).

In the Gospels He is better known as a

teacher than as the Messiah or a shepherd.
called Him Teacher

(Jn 1:38; Lk 21:7).

Frequently the disciples

Friends and enemies alike
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recognized Him as a teacher (Jn 3:2; Lk 10:21).

At the last supper,

Jesus reaffirmed, "You call Me Teacher and Lord; and you are right,
for so I am" (Jn 13:13).
of pastor and teacher.

Therefore, Jesus Christ is the supreme model
As pastor He preached the coming of the King

dom of God to the multitudes (Mt 4:17; 6:33; 10:7; 12:28; 13:11; Lk 6:
20; 16:16; 17:20, 21), and as teacher He declared "the way of God
truthfully" to His hearers (Mt 22:16; 5-7, Lk 13:10, 26; 19:45).

And

as pastor and teacher, He instructed His twelve as a special group
(Mt 10:5-25; 16:13-28; 24:25; Mk 4:34; 9:31; Jn 13-17).

For this

reason we need to observe some of the characteristics of Jesus' minis
try as pastor and educator.
There were four major characteristics of Jesus' ministry as
pastor and teacher.

First, the content of His preaching was of an

eminently educational character.

Jesus felt Himself responsible for

those under His care; thus teaching was a vital part of His ministry.
His preaching appears to have been more teaching than sermonizing.
Referring to the Sermon on the Mount, Matthew records that Jesus
"taught them" (Mt 5:1, 2).

The "sermon" was an explanation of the

Scriptures in the context of daily living.

"The crowds were amazed at

His teaching, because He taught as one who had authority, and not as
the teachers of the law" (Mt 7:28, 29).
Second, the teachings of Jesus were substantiated by an
exemplary life.

Above every other Jesus employed all His personality

in His ministry of teaching.

His life was in direct contrast to that

of the scribes and priests, because He lived in such a way that He
could say, "Learn of Me" (Mt 11:29).

He lived what He taught, and

this was an irrefutable argument that caused great admiration.

Even
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Pilate declared, "I find no fault in this man" (Lk 23:4).

At the Last

Supper Jesus could confidently say, "I have given you an example, that
you also should do as I have done to you" (Jn 13:15).

The only thing

that gives value and authority to the preaching or teaching of a
pastor or teacher

is a life in harmony with what he teaches.

Jesus'

examplary life was the secret of the success of His teaching and will
continue to be a standard and a challenge for all who exercise the
sacred ministry of teaching the word.
Third, Jesus corrected erroneous teachings by providing cor
rect interpretations of the truth.
as the Messiah.

The Jews failed to recognize Jesus

During His ministry, therefore, He progressively

explained to His disciples the nature and purpose of His coming (Mt 17:
1-13; 21:42-46; 26:17-29; Jn 3:14-18).

He also corrected the erro

neous teachings of the Pharisees regarding marriage and divorce
(Mt 19:3-9; 22:29-30), the law (Mt 22:34-40), worship (Jn 4:20-24),
and the prophets (Lk 24:27, 44-47).

The correct interpretation of

Scripture by Jesus was decisive in the training of His disciples.

Cor

rect teaching will continue to be efficatious in the education of the
church, especially in the training of its leaders called to help the
congregations to fulfill their ministry (Eph 4:11-13).
Fourth, Jesus initiated His disciples into the gospel ministry
as part of their training as future pastor-teachers.

In this process

Jesus' teaching was more practical than theoretical.

He taught more

with His life of service than with theological arguments.
disciples learned by seeing and doing rather than hearing.

Thus, the
As they

shared with their Master His daily life, they observed the different
aspects of His ministry.
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This aspect of Jesus' teaching involves the life and survival
of the church today.

Converts who join the church should be taught

how to participate in its missionary program by those who have
received special training like that of the disciples.

Therefore, the

practical aspect of the training of the disciples as future ministers
of the Gospel was a key characteristic in Jesus' teaching ministry
and is a key issue in the field of a modern theological education.
The ministry of Jesus included the guidance and practical training of
His disciples, providing them a successful start for their own minis
try.
Model of Methods in Theological Education
In this section our interest is to observe and describe the
different methods employed by Jesus Christ in the training of His dis
ciples as future missionaries.

A few will be presented, not because

they are the only ones, but because they are considered the most
adaptable to the activities of a modern seminary.
There are four major teaching methods used by Jesus which are
the most adaptable to modern theological education.

In the expository

or direct method of instruction Jesus presented a doctrinal theme in
a lecture or didactic exposition as does a history or philosophy
teacher.

Examples include the Sermon on the Mount and the prophetic

discourse of Matthew 24 which have their own central themes from which
originate the entire discourses.

The parables were also presented in

the same method to clarify and amplify the understanding of a par
ticular truth or part of a doctrine (Mt 13:1-9, 19-23; 13:24-30,
36-42).
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Second, Jesus used the method of observation and reflection.
He often called His disciples' attention toward a particular event or
a particular process to note its

meaning or to help them understand

certain truths presented to them by the expository method (Pit 16:
5-12; 19:23-30; 23:1-12; Mk 9:33-41).

For example, in their first

public appearance after being called, the disciples attended a wedding
feast where they witnessed the shortage of wine and the miracle per
formed by Jesus.

On this particular occasion, John records that the

disciples believed in Him because of the signs (Jn 2:11).
Later Jesus and His disciples visited Sychar of Samaria where
a woman accepted Jesus as Messiah and Lord.

Jesus declared, "See how

the fields are already white for harvest" (Jn 4:35).

Jesus employed

this method at the Last Supper, after washing the feet of His dis
ciples, as would a servant, Jesus said to them, "Do you know what I
have done to you?" (Jn 13:12).

This was an invitation to reflect on

His lesson on humility and reconciliation.

Therefore, observation and

reflection is an efficient method to perpetuate a lesson not completely
understood when first presented.
Third, Jesus used the method of participation of the trainee
in which He gave His disciples a certain function or responsibility in
the performance of part of His work.

In the feeding of five thousand,

for example, the disciples assisted in the distribution of bread and
fish (Mt 14:19).

The disciples participated fully in the work of

their Teacher; they preached, healed and performed signs and miracles
by Jesus' authority (Mt 10:5-8).

The participatory method of teaching

was a combination of theory and practice.

It was an efficient method
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because it facilitated the development of initiative and vision by the
disciples.
The fourth method was that of progressive evaluation.

This

was the way Jesus appraised the development of certain personal atti
tudes by His disciples, including their emotional stamina for facing
the reality of the Christian life.

Progressive evaluation was more

applicable in moral or spiritual issues than in quantitative ones.
For example, when their boat was about to sink in a storm, the dis
ciples awoke Jesus who asked, "Where is your faith?" (Lk 8:25).

At

the feeding of the five thousand, Jesus said to them, "You give them
something to eat."

John remembers this incident as a deliberate test

of their faith (Jn 6:6).
The greatest test to the disciples was in Gethsemane.

Their

capacity of expressing love, their confidence and their support of
their Teacher and Savior was tested as Jesus was engaged in the
greatest battle of redemption.
but they slept.

They had been told to watch and pray,

In the hour when Jesus Christ was consumating God's

plan of redemption, His disciples failed (Mt 26:42-44).
did not reject them, neither did He reprove them.

But the Lord

"He showed them the

full extent of His love" (Jn 13:1).
While men do not understand the mystery of how God deals with
them and evaluates them; one thing is clear, there is a testing pro
cess.

It is an educational testing, a progressive testing, more

educative than determinative, more merciful than punitive.
Implicit Biblical Guidelines for
Theological Education
Based on the exploration of the aims, goals, and procedures in
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the education of the disciples, major Biblical guidelines for theolo
gical education are here organized into groups according to their
content and meaning.
The Church and Theological Education
Taking into account the experiences of the Christian church,
it is evident that in order to keep active the missionary vocation of
the church that it is vital to have the benefit of theological educa
tion.

Without it, the church tends to forget and neglect the practice

of obedience to God's instructions.

Only with the help of a pertinent

theological education can the church maintain its clear missionary
vision and train its leaders to guide its evangelical ministry to the
world.

Theological education is a means conceived by God to assure

the very existence of His church as a missionary agency in the world.
The development of theological education in the church takes
place in two stages.

First, it begins in the home and continues in the

community of the local congregation.

Its basic objective is to pro

vide a solid spiritual and missionary preparation according to the
particular gift of the believer so he can participate in the missionary
program of the whole church.

The second stage starts in the local

church and continues in centers of theological education to provide
specialized training to the chosen leaders of the church so they can
supply the pastoral and leadership ministry in a larger geographic
extensi on.
The system of education provided to Israel is a model for the
first stage of theological education, and the school of Christ is the
model for the second stage.

Both are necessary and indispensable for
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the growth and development of the church.

Theological education, in

its wider meaning, begins in the home as God directed and then reaches
the whole community of the church to confirm to each member in his
personal participation and to provide advanced training to those the
church has recognized in their vocation for leadership.

The College or Seminary
The fundamental objective of theological colleges or semi
naries is to prepare future leaders of the church such as pastors,
educators, evangelists, medical workers, and administrators (1 Cor 12:
28; Eph 4:11).

The curriculum and other activities of the institution

must be directed toward this end.

The social, cultural, and spiritual

environment of the institution must facilitate a specialized leader
ship formation among the students.
The school of Christ was created to help the church in those
days correct doctrinal misconceptions.

It responded to the needs of

that period and caused reform in doctrine and revival in the work of
the church.
church.

Therefore, theological centers today are servants of the

They belong to the church, and their program must respond to

the needs of the church.
because it

If the church is alive and strong it is

receives properly trained ministers, but if the church is

lacking in activity and growth it reflects the ineffectiveness of the
seminary or college.
Because of the function of the college or seminary in relation
to the church, the seminary needs to participate actively in the minis
try of the church.

Seminary teachers and students should participate
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in the pastoral ministry of the local church to make it a model church
for other congregations.

Purposes and Objectives
In harmony with Biblical models, theological education is a
process of training every Christian to facilitate his development and
maturity in his correct relationship with God and to participate con
scientiously and efficiently in the evangelistic task of the church.
Thus, the purpose of theological education is twofold.

The primary

purpose is to prepare each member of the church for personal Christian
witnessing in his society.

The secondary purpose is to train leaders

for the present and future needs of the church.
The objectives in the education of the disciples have as much
application today as in the past.

The first objective was to train

successful evangelists for the gospel ministry.

The second was to

present to the church, the students, and society the content and the
true purpose of the Scriptures, showing men their real value.

The

third was to correct the wrong concept of God, to present His true
character, and to re-establish and promote in the life of the student
and the church the exercise of true and meaningful worship.

The

fourth was to help the student develop Christian character and prepare
for his future pastoral ministry.

The fifth was to help the student

develop his gifts and abilities in order to be successful ministers of
the gospel.

And finally, the sixth was to guide the student in the

initiation of his future pastoral ministry while pursuing his academic
preparation.
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The Curriculum
A theological curriculum must be based on four major criteria.
First, the past instructions of God must be the basis and norm of its
philosophy.

Second, it must consider the culture of the society which

is to be served.
of the church.

Third, it must consider the present and future needs
And fourth, it must consider the socio-cultural back

ground of the trainees.
Considering the models of the Old and New Testaments, the
academic curriculum cannot be static or unchangeable.

Because of fre

quent social, economic, and political changes, the curriculum must be
routinely reevaluated to insure a program of study relevant to the
conditions of society.
In harmony with the instruction of Israel and of the disciples,
the practical and theoretical parts of theological education are in
reality one curriculum.

Ihe Israelites were taught to "keep

"do" (Ex 19:5; Dt 6:3-24).

and to

For Jesus, theological education was more

than theory; it was the practice of His teaching in daily life (Mt 7:
24).

Doing was more important than knowing (Mt 15:7-9; 23:3; 25:34-

45).

Therefore, in the theological curriculum the practical ought to

have as much importance as the theoretical.
The ministry of Moses and the education of the disciples show
that practical ministerial training should include at least five main
areas: (1) the development of skills and abilities for pastoral work
(Jn 10:11-16; 21:15-17), (2) the development of skills and abilities
for pastoral and evangelistic preaching (Mt 24:14; 28:19, 20), (3) th-
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development of the ability to understand men's behaviour in order to
meet their needs (Lk 22:31, 32; Jn 3:1-15; 8:10; 10:11-16), (4) the
development of skills and abilities for leadership of the church
(Lk 22:24-30; Jn 10:11-16), and (5) the development of the habits and
abilities for personal spiritual and cultural development (Mt 6:33;
24:42-46; 25:14-30).
The Teacher and His Function
Following the New Testament model of theological education,
pastoral ministry includes the role of educator.

The primary respon

sibility of the pastor is to educate the church community, to
facilitate the development and growth of every member in the ministry
of his own gift, and to find leaders to carry out the ministry of the
whole congregation.

His main goal as an educator is to transform the

church into a true soul-winning agency.
As a model teacher in theological education, Jesus acted with
the firm conviction that He had a sacred mission to fulfill (Jn 4:34;
6:38; 17:8-12).

The authority of a theological educator is the evi

dence of his divine call in the development of his pastoral
responsibility.

For his teaching to be transcendent and relevant, he

must be a minister of the gospel with pastoral experience that gives
positive testimony of his call to preach and teach.
The example of Jesus' totally dedicated life was the best
instruction to His disciples (Mt 26:36-44; Jn 13:15; Phil 2:5-7).

The

best teaching that a theological educator can impart to his students
is through an exemplary life dedicated to pastoral ministry in the
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home, the classroom, the church,and the community.
Jesus supervised, oriented, and assisted his students to
improve their learning.

In theological education the supervision of

students is indispensable in pastoral preparation.
Students and Their Training
Before attending a theological college or seminary, the stu
dent should give unmistakable evidence of his conversion.

The

disciples recognized Jesus as the Messiah before being called by Him.
They demonstrated their missionary interest before being sent.

They

accepted their call because they were prepared (Jn 1:35-45) and were
true followers of God.
The education of ministers should include a better comprehen
sion of the gospel and understanding of human nature to facilitate the
application of truth to the needs of man (Mt 13:10-17; 15:18-20;
19:3-12).

Assisted by their teachers, theology students should have

the opportunity to test their vocational gifts and abilities.
Before beginning pastoral ministry, the student should under
stand the socio-cultural environment in which he will work and should
receive the training which will permit him to perform successfully.
Every theology student has the right to be initiated in the work of
his future ministry like the disciples were.

Methods and Procedures
Since the disciples became the recognized leaders of the early
Christian church (Acts 15:2, 4, 6, 13, 22, 23; Gal 1:17, 19; 1 Cor 12:
28), the training which they received was a training for leadership
(Mt 19:28; Jn 20:22-23; 21:15-17).

The teachings of Jesus are the
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major source of ideas and methods for training leaders for today's
church and should be utilized in theological education.
The training of the disciples was a combination of theory and
practice with emphasis on the latter.

The method of direct instruc

tion used by Jesus, is still one of the best methods in the classroom
and in the church.
The method of teaching through directed observation of some
specific problems or particular issue related to pastoral work in the
church develops in the student the ability to reflect on his knowledge
and experience.

This produces theological thinking and awareness of

the present and future needs and conditions of the church.
In theological education the best method of teaching is giving
students the opportunity to participate and collaborate in the real
work of the church.

Teachers and students must plan and work together

in sowing the seeds of the Gospel and harvesting the fruits.

This pro

motes fellowship between teachers and students.
There is a need in theological education to progressively
evaluate the training process of students to determine the degree of
development of their gifts and abilities for pastoral work.

The

measurement of attitudes is more important than knowledge; the develop
ment of a missionary character is more important than mere information
storing.

CHAPTER IV
ELLEN G. WHITE'S PHILOSOPHY ON
MINISTERIAL EDUCATION
The world-wide educational program operated by the Seventh-day
Adventist church owes its size and prosperity in great measure to the
decisive influence of the counsels of Ellen G. White (1827-1915).
As a promoter of Christian education, she encouraged the establishment
of the denomination's first official school, in 1874, in Battle Creek
(now Andrews University).

She also guided in the founding of Avondale

College in Australia in 1896.

In 1905 she participated in the estab

lishment of the College of Medical Evangelists (now Loma Linda
University) at Loma Linda, California.

During this period she wrote

several books and articles which provided guidance and direction for
these early institutions.
Most of White's writings on education are philosophical state
ments or direct counsel to leaders and teachers in Adventist
educational institutions.

Since these colleges were originally con

ceived as training centers for pastors, missionaries, and other church
workers, White wrote extensively on issues related to theological
education.

Presented here are her principal concepts and philosophy

on the scope, goals, and objectives, and methods of ministerial
education.
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Scope of Ministerial Education
In the thinking of Ellen G. White, theological education has a
wide scope.

It begins in the Christian home where the children learn

to serve God, continues in the schools and colleges where the youth
are formally prepared, and reaches a world-wide dimension with the
creation of new training centers for the preaching of the Gospel.
Ministerial education begins at home.

White always pointed

to a Christian home as an ideal place to start the training of a
minister.

She stated:

Missionaries for the Master are best prepared for work
abroad in the Christian household, where God is feared, where
God is loved, where God is worshiped, . . . where haphazard,
careless inattention to home duties is not permitted, where
quiet communion with God is looked upon as essential to the
faithful performance of daily duties.*
White stresses an education which starts with the fear of
God and communion with Him in the faithful fulfillment of ordinary
household duties.

This appears to be quite simple, but the applica

tion of its meaning encompasses a wide area.
deep and noble Christian feelings in children

It means an awakening of
and the acquisition of

a spirit of sacrifice and thoughtfulness of the needs of others.

o

It

requires of parents a real commitment to God to educate and train
children because they are the Lord's heritage entrusted to them.
Therefore, for White, the ideal preparation for ministry begins
Ifhe' Adventist Home (Nashville: Southern Publishing Associa
tion, 1952), p. 35.

p

^Education (Mountain View: Pacific Press Publishing Associa
tion, 1946), p. 269.
o

Counsels to Parents, Teachers, and Students (Mountain View:
Pacific Press Publishing Association, 1913), p. 177.
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at home, because a Christian home, properly conducted, is the ideal
place for the development of a missionary character.
Ministerial education deserves a preferential place in college
education.

In her writings, Wh it e continually reminds the church

of the need to educate children and youth "to engage in missionary
work."'*'

The church maintains schools and colleges primarily to con

tinue the education begun at home by providing a missionary education,
because for her the gospel ministry is the most important work.

2

In an

explicit statement on ministerial education for youth she wrote,
"Young men are needed for this work; God calls them.

Their education

is of primary importance in our colleges, and in no case should it be
ignored or regarded as a secondary m a t t e r . W h i t e held in high
esteem the preparation of ministers, because to her the ministry
symbolized "God's helping hand;'|Z* therefore, the colleges had to pro
vide special attention to the education of young men for the
ministry.^
Ministerial education should reach a world-wide dimension.
For Ellen G. White the preaching of the gospel to all the world implied
ministerial training with a world-wide dimension.
aged youth to be prepared for mission fields,

Although she encour-

she also stressed the

*Ibid., p. 69.

p

Testimonies for the Church, 9 vols. (Mountain View: Pacific
Press Publishing Association, 1938), 2:341.
31bid., 6:135.
^Education, p. 271.
5
Testimonies for the Church, 5:22.
^Education, p. 269.

72
creation of centers for ministerial education in various parts of the
world.^

Evidently, she supported the idea that ministerial education

had to be in the context of local culture(s).
field of the Pacific islands, she declared that

Looking to the mission
"workers must be

educated in these fields, who can take up the work."

It appeared

"better and safer for them to receive their education in the field
where they are to labor."
teachers"^ be sent.

White recommended that the "best

For that reason those going to mission fields had

to receive special education since they were to prepare national
workers.
The new ministerial training centers needed North American
help at first

but they had to become self-supporting economically and

academically.^

In summary, White felt that ministerial

education

begins at home, develops at church, and reaches a world-wide dimension
to support a better preaching of the gospel by ministers educated in
their own culture.
Goals and Objectives of
Ministerial Education
Ellen G. White clearly defined five objectives of ministerial
education.

They are to (1) prepare youth for the ministry, (2)

•^Testimonies for the Church, 6:137.
^Fundamentals of Christian Education (Nashville: Southern
Publishing Association, 1923), p. 203~~
^Testimonies for the Church, 6:137.
^Ibi d.
^Fundamentals of Christian Education, p. 204.
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develop Christian character, (3) provide a deep knowledge of the
Scriptures, (4) provide a practical training to future ministers, and
(5) promote education in a variety of disciplines related to the
ministry.
Prepare youth for the ministry.

The principal aim of minis

terial education is to reach youth and to train them for the ministry.
When White writes about

ministry, her aim is to guide

young men to the gospel ministry.

gifted

She stated that "every son and

daughter of God is called to be a missionary."^

She remarked, however,

that "little attention has been given to the education of young men
for ministry,"^ considering that the first objective of the colleges
was "to afford young men an opportunity to study for the ministry"3
and to reach excellence in training.^

It seems her dream was to pre

pare a "rightly trained" army of youth to finish in a short time the
5
preaching of Christ in all the world.
Develop Christian character.

White stresses that in the

preparation for the ministry the most important issue is the formation
g
of a Christian character.
Consequently, an aim of ministerial*

*The Ministry of Healing (Mountain View: Pacific Press Publish
ing Association, 1942), p. 395.

2

Testimonies for the Church, 5:22.

3Ibid., 5:60.
^Counsels to Parents, Teachers, and Students, p. 544.
^Education, p. 271.

^Counsels to Parents, Teachers, and Students

p. 61.
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education is to help students develop a Christian character.* Also,
p
the benefits of Christian character accrue to the church and to
society.

White wrote, "The students should receive at college such

training as will enable them to maintain a respectable, honest, virtu
ous standing in society, against the demoralizing influences which
are corrupting the youth."

3

Society needs and expects from an educa

ted ministry something that could help them better their moral status.
Provide a deep knowledge of the Scriptures.

In a time when

liberal currents had begun to threaten the church, Ellen G. White
advocated that the Scriptures be used as the center of every field of
study.

Regarding education of ministers she emphasized, "It should

be the aim of our schools to provide the best instruction and training
for Bible Workers."

5

Upon noticing the weaknesses of some ministers

in the field, she wrote, "The times demand an intelligent, educated
ministry, not n o v i c e s . C o n s e q u e n t l y , theological training centers
should guide students into an "earnest, diligent study of the Word of
God,"'7 because a knowledge of the Bible and its message is indispen
sable in ministerial education.
^-Testimonies for the Church, 4:418.
^Fundamentals of Christian Education, p. 224.
^Counsels to Parents, Teachers, and Students, p. 87.
^Fundamentals of Christian Education, p. 490.
^Evangelism (Washington, D.C.: Review and Herald Publishing
Association, 194677 p. 475.
^Testimonies for the Church, 5:528.
7 Ibid., 2:503.
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Provide practical training to future ministers.

In writing of

practical training for ministers, White has two dimensions in mind.
First, she speaks of learning the duties of the minister by experience.
Without such practical training ministerial education is incomplete.'*'
She affirmed;
Let all students seek to take as broad a view as possible
of their obligations to God. They are not to look forward to
a time after the school term classes, when they will do some
large, noted work. But they are to study earnestly how they
can commence practical working on their student life by yoking
up with Christ.^
Second, practical training involves manual and industrial
tasks.^

White advocated that an established school, "in addition

to the highest mental and moral culture, shall provide the best pos
sible facilities for physical development and industrial training."^
Another dimension of practical training is learning how to
5
help people in need. On this issue she said:
The students should learn how to care for the sick, for
many of them will have to engage in this kind of work when
they take up missionary labor in the fields to which they
shall be called. They are to be taught how to use nature's
remedies in the treatment of disease. They should be given
wise instructions regarding the principles of healthful liv
ing. This should be looked upon as an important part of their
education, even though they may never be missionaries in
foreign lands.&

^Counsels to Parents, Teachers, and Students, p . 263.
p
^Fundamentals of Christian Education, p. 464.
^Education, p. 216.

^Ibid., p. 218.

^Ellen G. White does not always make a distinction between pre
paration for ministry and preparation for missionary work in the
community or in foreign lands. We assume that for White the training
which is valid for missionaries is also valid for ministers.
^Counsels to Parents, Teachers, and Students, p . 519.
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For Ellen G. White, ministerial education was to be as much practical
as theoretical.
Promote education in a variety of disciplines related to the
ministry.

Mrs. White felt that specialized knowledge of the Bible was

not enough for ministerial students.
other related disciplines.
science,

They had to be qualified in

She recommended that they be familiar with

history and "every lesson given by Christ.'"1 Jesus spent

most of His time preaching about the kingdom of God.

However, His

Sermon on the Mount revealed that He not only knew the Scriptures but
also was learned in history, biology, law, ethics, social issues,
banking, prophecy, psychology, nutrition, physics, and building.
Understandably she wrote, "Some have neglected to obtain a knowledge
of the simple branches of education . . . and some, by their apparent
lack of qualification for the work they are trying to do, injure the
q
cause of God and bring the truth into disrepute."
Methods of Teaching in Ministerial Education
In writing about methods of training ministers, Ellen G. White
shows the importance of following the methods used by Jesus.

He is a

true model Teacher, and His methods of teaching, even after many cen
turies, have the same didactic value as they did in His day.
made four recommendations regarding Jesus' teaching.

White

She emphasized

the importance of following the methods of Jesus, the teacher-student

•^Gospel Workers (Washington, D.C.: Review and Herald Publish
ing Association, 1948), p. 1 0 6 .
2Ibid., p. 98.
q
Testimonies for the Church, 2:503.
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relationship, teaching by personal example, and the use of illustra
tions in teaching.
The importance of following the methods of Jesus.

There are

a series of counsels advocating the use of the different methods used
by Jesus.

White declared that "Christ's method alone will give

true success" in ministry.^

She also said: "Christ's manner of teacho
ing was just what He desires His servants to follow."
So a teacher

should learn from Christ the best methods of teaching if he wants to
teach effectively.
Teacher-student relationship. The second method advocated
by White is teaching through a pleasant association between the
teacher and the student.

This method was used successfully by Jesus.

To teachers White wrote, "Let the teachers share the work with
students, and show what results can be achieved through skillful,
intelligent effort.

Thus may be awakened a genuine interest, an ambiO
tion to do the work in the best possible manner."
And to students
she advised, "Students, cooperate with your teachers.

As you do this,

you give them hope and courage, and at the same time you are helping
yourselves to advance.
Both teachers and students should share as close friends their
concerns and ideas on the work of the ministry.

The result is

•^The Ministry of Healing, p . 143.

2

Fundamentals of Christian Education, p. 243.

^Education, p. 219.

^Counsels to Parents, Teachers, and Students, p. 553.
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learning and growth for both teacher and student.^

To achieve this

the teacher must take a personal interest in his students, because
friendly association with them promotes better teaching and learning.
"The true educator, keeping in view what his pupils may become, will
recognize the value of the material upon which he is working.

He

will take a personal interest in each pupil and will seek to develop
all his powers."

2

Teaching by personal example.

White advocates that the

teacher's personal life should be an example to his students.

She

wrote, "The teachers in our schools have a heavy responsibi1ity to
bear.

They must be in words and character what they want their stu-

O
dents to become,---men and women that fear God and work righteousness."0
But in educating future ministers, the teacher should not only be an
example in word and character, but should also be an experienced soul
winner.

White declares,

"The true teacher will try by precept

and example to win souls to Christ."^
than a lecture in the classroom.

Educating ministers demand more

By word and character the nature and

function of a true minister of God must be demonstrated.
The use of illustrations.

White recommends the use of

a variety of illustrations as Jesus did.
full of illustrations.

The Sermon on the Mount is

Every principle and truth is illustrated1
3
*

1Ibid., p. 100.
^Education, p. 232.

3

Counsels to Parents, Teachers, and Students, p . 47.

^Ibid., p. 67.
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differently, simply and adequately.

Very appropriately

White

recommends that teachers
. . . must study Christ's lessons and the character of His
teachings. They must see its freedom from formalism and
tradition, and appreciate the originality, the authority,
the spirituality, the tenderness, the benevolence, and the
practicability of His teachings.l
Freedom from formalism and tradition gives to theology teach
ers a new approach to being original and practical.

Looking for the

best way to prepare ministers, they teach more effectively by using a
variety of illustrations.

White wrote, "The teacher should con

stantly aim at simplicity and effectiveness.

He should teach largely

by illustrations,"2 because through their use teaching is more "plain
and clear."

The source of illustrations were to be nature and the

common activities of life.4
Ellen G. White's counsels were written nearly a century ago;
they are still applicable today in the field of ministerial education.
Therefore, in developing criteria to evaluate ministerial education at
Inca Union College those insights must be considered.1
1
Testimonies for the Church, 6:160.
E d u c at io n, p. 233.
3Ibid.
4
Fundamentals of Christian Education, p. 243.

CHAPTER V
ANALYSIS AND EVALUATION OF THE PASTORAL FIELD
EDUCATION PROGRAM AT INCA UNION COLLEGE
This chapter analyzes and evaluates the pastoral fieldeducation program at Inca Union College in two ways.

The first

part evaluates the program as it appears in printed sources and as
this writer has observed it in operation.

The second part evaluates

the training for ministry obtained in the pastoral field-evangelism
program at Inca Union College as perceived by participants in the
program and their supervisors.
An Evaluation of the Program
The analysis and evaluation of the pastoral field-education
program of Inca Union College required guiding criteria.

To find

these,current literature, as well as the Holy Scriptures and the
writings of Ellen G. White was

researched.

The results of these

studies are the content of chapters II, III, and IV of this project.
However, these findings are here summarized to use them as an in
strument for analyzing and evaluting the work of the Experimental
Mission in charge of carrying the pastoral field-education program
at Inca Union College.
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Criteria for Evaluation
As outlined in previous chapters, the organization of
criteria will focus on three main issues of theological education:
(1) the basis for and objectives in ministerial training; (2) the
curriculum and program of pastoral field education; (3) the methods
for ministerial education.
As already presented, the objectives of ministerial edu
cation should be determined considering at least four main criteria,
as did Jesus Christ:

(1) God's revealed instructions on ministerial

training; (2) the socio-cultural environment of the geographic area
where the college or seminary serves; (3) the present and future needs
in the growth and development of the church; (4) the socio-cultural
background of the trainees.
Objectives.

Following this procedure, a theological insti

tution should establish its objectives including the following four
basic elements:

(1) to provide professional training to those called

to the gospel ministry; (2) to provide the students with a thorough
knowledge of the Scriptures; (3) to develop in the students the
ability to reflect theologically in the context of the socio-cultural
conditions of the society where the graduates will serve as ministers
of the gospel; (4) to help the students to develop their gifts for
the ministry,providing them with the opportunity to experience and
exercise their skills in a program of pastoral field education.
Curriculum.

The curriculum should cover three main areas,

each with its corresponding sub-areas:

(1) Biblical and theological

studies; (2) practical theology, including the study and practice
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of preaching and evangelism, pastoral care, and church leadership;
(3) cognate studies including history, social sciences,and languages.
Since the curriculum is dependent on the basic objectives of min
isterial education

and on the socio-cultural conditions of the

society, it should be subjected to periodical revisions.
Methods. The best methods of theological education are
those used by Jesus Christ:

expository teaching, guided obser

vation, participation, and progressive evaluation.

These methods are

fully supported by Ellen G. White and prove to be effective today as
in the past.
Analysis and Evaluation of Objectives
The objectives of the theological education program at Inca
Union College will be analyzed, taking into consideration the
Prospecto and the statutes of the Experimental Mission.

According

to the Inca Union College Prospecto,the objectives of the academic
program of theology are as follows:
The Academic Program of Theology pursues the following objectives:
a.

To prepare a capable gospel minister professionally, ethically,
intellectually, and spiritually in harmony with the great
Model, our Lord Jesus Christ, with the purpose of serving
mainly the Inca Union.
- Through a full understanding of the Scriptures and the
standards and practices of the Church.
- Through the development of the necessary qualifications
to be leaders in the different phases of the church
program.
- By the understanding of the philosophy, the purposes and
Adventist ideals based in the Scriptures, in order that
these facts may become the standard of conduct and life
ideals.
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b.

To stimulate the investigation of the Scriptures and the
disciplines that contribute to its better understanding.

c.

To know more fully the will of God for His church and inspire
confidence in its direction.

d.

To offer the opportunity to those who plan to follow pro
fessions and occupations which are not the ministry of
acquiring doctrinal and spiritual understanding.

e.

To provide students with opportunity of practicing evangelism.

f.

To offer theological orientation to Adventist university
students and graduated professionals.'
On comparing the first of the basic objectives of theological

education as developed in this study, "to provide professional training
to those called to the gospel ministry," with the stated objectives of
Inca Union College, total harmony may be observed.
The second basic objective was "to provide the students with
a thorough knowledge of the Scriptures."

The Prospecto states that

the preparation for the ministry should be "through a full understanding of the Sacred Scriptures."

2

To this must be added another

objective of the school which states: "To stimulate the investigation
of the Scriptures and the value of a methodical study, to reach a
3
better understanding of its message."' Again, there is total agree
ment between this objective and those of Inca Union College.
The third and fourth objectives are related to the develop
ment of gifts and skills for ministry through an experiential
knowledge in the practice of the ministry (see p. 2).

In this area

Centro de Educacion Superior Union, Prospecto 1978, Lima,
Peru, pp. 20, 21.
Ibid., p. 20.

'Ibid.
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a variety of guidelines were found.

The bulletin itself does not

provide explicit information about this development

but suggests it

when it states as an objective "the development of the necessary
qualifications to be leaders" in different capacities in the church.
The major source of information on this aspect was found in the
policies of Experimental Mission:
The objectives will be: first, the preaching of the eternal
gospel of our Lord Jesus Christ and His imminent return. Second,
to serve as an experimental school for the students of Inca
Union College, in the areas of pastoral work, evangelism, and
church administration. Third, to serve as an instrument in
determining the quality of the students entering the ministry.1
From this it is understood that theological education at Inca Union
College intends to provide the students with a real experiential
learning of the ministry.
The objectives stated in the Prospecto of Inca Union College
and in the policies of the Experimental Mission are sufficient to
prove that they satisfy the expectations of the basic objectives as
identified in this study.

Perhaps a weakness of the objectives of

Inca Union College might be the lack of more precision in the definition
of objectives and the fact that no reference to the objectives of
Experimental Mission is made in the college bulletin.

This gives the

impression that there are two different programs without any relation
between them, when in fact it is just one and the same program.
Analysis and Evaluation of the Curriculum
As noted in the summary at the beginning of the chapter
the curriculum for theological education should cover the following
^Centro de Educacion Superior Union, Estatutos de la Mision
Experimental, 1965, p. 1,
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areas:

(1) Biblical and theological studies; (2) practical theology;

(3) cognate studies.

Because of the emphasis of this project, the

first part of this section will deal with the areas of curriculum
and the second will analyze in depth the practical theology
component of the Inca Union College theological-education program.
The areas of curriculum.

In analyzing the curriculum it is

important to note that the current program dates only from 1973,
whereas the previous one had been established in 1965.

Nowhere are

the reasons for the change in curriculum discussed; however, it is
supposed that SDA educators and church administrators in the Inca
Union felt the new curriculum was more appropriate to the needs of
the students and the church.

Table 1 shows a comparison of the two

curricula.
TABLE 1
PASTORAL FIELD EDUCATION PROGRAM AS PART OF THE
THEOLOGICAL CURRICULUM AT INCA UNION COLLEGE
Up to 1973
Quarter Hrs.

After 1973
Quarter Hrs.

General Studies

84

37

Biblical Studies

69

70

Theological Studies

41

42

Church and Ministry
(Pastoral Field Education)

35
(6)

Total Quarter Credits

228

61
(15)
210
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Important modifications include fewer total credits, fewer
credits in general courses, and many more credits in the area of
practical theology.
The Applied Theology Program
As has been noted, the preparation of future pastors at
Inca Union College is provided both by classroom learning and by
practical experience in the Experimental Mission.
Before 1973 the Experimental Mission had the following
assignments:
1.

2.
3.

The pastors of the Experimental Mision will be co-pastors of
the church pastors appointed by the local conference and
advisers of the local elders.
In the small companies they
will be advisers of the leaders.
The students in the Bible Instructor program of the Theology
Department will work at least one year as practice in the
churches of the Experimental Mission.
The students in the fourth year of theology will practice in
the administration of the church within the Experimental
Mission. In case they do not find a place, they will
practice in one of the churches of the metropolitan area
of Lima.^
These guidelines indicate that there was a specific assignment

for students in the fourth year of theology.

Also there is a clear

statement about the work of the students in the Bible Instructor
program, but not for the first-, second-, and third-year theology
students.

Nevertheless, we may assume that they were the pastors

and co-pastors in the churches and companies within the territory of
Experimental Mission.

In fact, they performed that function.

In

all of its content, the program prior to 1973 suggests that the main
aim was to prepare leaders and administrators.
^Estatutos, 1965, p. 3.

It is interesting to
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note that the students were called "pastors" and that in their
fourth year the theology students did their practice in "adminis
tration" of the church.
With the experience gained through the years, when the
curriculum was readjusted in 1973, the Experimental Mission intro
duced two new elements:
field education

a progressive [step-by-step] program of

and supervision.

The revised policies read, in

part:
The students of first year theology and first year Bible in
structors course will do their practical training in the College
Church, as regular and active members of the church, partici
pating in its whole missionary program. This requirement will
be indispensable for theology students in order to start their
practice in the Experimental Mission. These students will be
supervised and evaluated by the pastor of the College ChurchJ
As the program functions now the first-year students are re
quired to become acquainted with the organization and activities of
an organized church, of which the College Church is considered to be
a model in all its activities.

During the first year, the students

must attend special classes to be trained as Sabbath School teachers.
Also, they must actively participate in all the missionary
endeavors of the church,such as visitation, Bible studies, evangel
istic meetings, ingathering,and the work with Radio Bible Class.
Moreover, they must attend the church board meetings at least twice,
become Master Guides,and prepare at least one fellow student as a
candidate for baptism.

2

Centro de Educacion Superior Union, Estatutos de la Mision
Experimental, 1973, p. 3.
2See appendix D for the outline of the pastoral field educa
tion program.
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Second-year students, according to the statutes, begin their
practice in the Experimental Mission.
pared and have something to share.

It is assumed they are pre

The statute reads:

The students of second-year theology, after satisfactorily com
pleting their previous training, will receive a credential of
Intern Student Missionary. They will work together with the
local leaders of the churches and companies in the territory
of the Experimental Mission, carrying out the missionary pro
gram of the year. The students will be supervised and evalu
ated by their advisersJ
The aim of this assignment is to help the students acquire
the experience of leading a rural church.

They must assist the

local leader in reaching the missionary goals of the year
the Sabbath School and Missionary Volunteer leaders.
attend the local church board whenever it meets.

and help

They must

Their goal is to

learn how to give Bible studies and win souls for Christ as a test
of their missionary vocation.
After the students of the third year of theology and the
second year of the Bible Instructor course have completed their
previous training, they face a major responsibi1ity.

The policy

establishes that:
The students of the second-year Bible Instructor class and the
third year of theology having completed the corresponding
practice the previous year, and having reached the minimum
grade of B will receive a credential as Licensed Student
Missionary. Their responsibilities will be to help the pastors
in the churches of the metropolitan area of Lima, Nana, Chosica
and in the College Church. These students will be evaluated
and supervised by the local pastors and the appointed advisers.2
The metropolitan area of Lima has seventy churches and
companies in a process of rapid growth, thus it affords ample
^Estatutos, 1973, p, 3.

^Ibid.
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opportunity for students to practice ministry.

They are assigned as

assistants of the local pastors, because in Lima each pastor has two
or three churches.

In some cases the students take on the heavy

responsibility of being intern pastors.

The Bible Instructor

students work in personal evangelism and among children in areas
where there is no church.

It is expected that these young men and

women will develop their abilities to share their faith and study
the Bible with any kind of person interested in the knowledge of
God and His salvation.

During their practice they must show their

efforts rewarded, as they did in their first-year practice, by
persons led to baptism.
The assignment

of the field-education for fourth-year

theology students is the culmination of all the pastoral field edu
cation program.

On this the policy declares:

For the fourth year theology students, field education will be
programmed as follows: (a) From April to June, they will guide
the fellow students of second year theology in revival and
missionary efforts in the churches and companies under the con
trol of Experimental Mission. In full agreement with the local
leaders they will organize the missionary program of the year,
(b) From July until September they will participate in an
evangelistic effort conducted by the union or local field
evangelist,
(c) From October to December they will collaborate
with the college pastor in special projects in benefit of the
college community. The final evaluation will be done by the
church pastor and the adviser assigned to themJ
Fourth-year theology students are provided with an
Authorized Student Missionary credential.

They are recognized as

experienced students, able to do missionary work in new areas.
After helping their fellow students during the first quarter, from1
1 Ibid., p. 4.
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June to September, they are out of the classroom, away from the col
lege campus, participating in an evangelistic campaign in a new place.
In most cases they are the only assistants of the evangelist.
According to the program, supervisors are assigned to assist
and guide students in carrying out their field work responsibilities.
Some of the supervisors are theology department teachers, and some
are church pastors in Lima city.

At the beginning of the academic

year each supervisor receives a written statement indicating what each
student is supposed to do through the year, and also the forms to be
used in the supervision and in the monthly evaluation.

In a special

meeting all the supervisors are informed about the expectations, pro
cedures, and methods of supervision.

They are asked to observe,

assist, and evaluate personally each student in the performance of his
duties.

To facilitate this procedure through the year teacher-

supervisors and students meet every Tuesday to discuss in detail the
activities that need to be carried out according to the church mission
ary program and to evaluate what has been done.
Through 1974, the first year of the new field education pro
gram, the need was felt to have more dialogue among supervisors.

A

weekly meeting for supervisors and Experimental Mission officers was
introduced to study the problem and the needed improvements in the
process of supervision.

Since these meetings take place at the col

lege, the supervisors of the third year students cannot attend,
because most of them are pastors of the Lima city churches.

Therefore,

monthly meetings at the headquarters of the local conference were
scheduled in order to discuss with the Lima supervisors both the
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ongoing program and the issues related to their function as super
visors.

These meetings have been very helpful in developing a climate

of understand!*ng and support in the relationship between the college
and the churches in their common task of training future ministers.
In summarizing the analysis, the following observations are
noted: (1) There is a determined kind of work for each level of
students; (2) The field work for students is programmed step by
step; (3) The field work done by students is supervised permanently
by their teachers and by the local church pastors; (4) There is a
plan for permanent evaluation; (5) There is room for a close rela
tionship between pastors and theology students and between the college
and the churches, in a common interest to educate ministers; (6) The
general trend of the program is to emphasize the pastoral and evange
listic aspect of the ministry; (7) Students at every level are
expected to demonstrate the ability to win souls as an evidence of
their vocation, as ministers.
An evaluation of the pastoral field-education program demands
looking at the program in the light of the stated objective of the
college: to provide the Seventh-day Adventist church in Peru, Bolivia,
and Ecuador with ministers prepared to serve as pastors, evangelists,
and administrators.

It must be said that the program is endeavoring

to train the students in this area and that thus far, the results
may be judged to be positive.
What failures are seen in this program?

Probably, one

would be the independence of each part of the total program.
curriculum presented in the college Prospecto

The

does not show the

existence of the pastoral field-education program; one only finds
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the term "Pastoral Practice."

This gives the student a wrong picture,

as if pastoral field-education were of secondary importance.

It

suggests that formal lectures in the classroom are more important
than field-education.

Another aspect which should be studied is

the fact that although the present curriculum allows fifteen
quarter credits for pastoral field-education, the work done by the
students deserves more academic credit.

The students spend every

week-end of the whole year in field-education program.

They leave

the College for one quarter, spending time and effort in an evan
gelistic effort, which for them is the acid test to their ministerial
vocation.

Students consider that the experience gained in these

activities may be the best learning experience in preparation for
mini stry.
Analysis and Evaluation of Methods
Probably Inca Union College is no different from other theo
logical institutions concerning the use of traditional methods of
teaching centered in the classroom.

However there have been

attempts to provide professional training to students through
experience and practice, especially in the context of the Experi
mental Mission.

The program of activities appears to be varied,

dynamic, and follows a step-by-step progression.

Do the methods

used to implement such a program agree with those ideally set forth
at the beginning of the chapter?

They appear to be mostly partici

pation, guided observation, and progressive evaluation--methods
found in Christ's ministry.
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Participation requires that students share in the responsi
bilities of ministry in churches, in evangelism, and in church
administration.

Ten years ago students were looked on as scholars

in academic formation.
ministry of the church.

They did not know full participation in the
When the reorganized program was implemented

in 1973, pastors and SDA church leaders of the city of Lima and local
churches resisted the idea of accepting theology students among them
as practitioners.

They doubted their ability to be an effective

help in the work of the church.

Today the picture is different.

Students are not offered to the churches anymore; the churches re
quest them.

Participating in the work of the ministry from the

very beginning of their theological education they are acquainted
with the church, its people, the opportunities to preach, teach,and
lead.

By participating in ministry, students have developed their

abilities and skills and become successful practitioners while they
are yet students.
The method of guided observation and reflection in a friendly
association between students and teachers is used in the Experimental
Mission where the students do the work of the ministry assisted by
an advisor who works with students in the same places and in the
same conditions.

In the field, student and advisor are fellow

workers in the ministry.

They may face problems and find solutions

together, aided by the experience of the advisor.

Working together

they have the opportunity to deal with the real issues of ministry
when these come up.

Within the context of this friendly relation

the student learns how to deal with and to apply his Biblical
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knowledge in terms of his own experience in the ministry.

One hour

every week is set apart for groups under the direction of the advisor
to discuss and share some vital issues of ministerial experience.
These meetings become a key to develop theological reflection among
students.

Also the student-teacher relationship helps the teacher

carry out his supervision in a friendly climate.
friend.

He supervises as a

His goal is to assist his students to develop professional

abilities for ministry in our modern society.

Experience shows that

supervision is indispensable for a better training of ministerial
students.

Without that, the student loses insight, orientation, and

assistance which are so necessary in his formative period.
Step by step evaluation of the student is important because
it facilitates the growing and learning experience in ministry.

The

student cannot advance in his ministerial practice unless he has
reached at least a grade of B.
and annually.

Evaluation is done monthly, quarterly

The evaluation takes into account the development of

character for the ministry in the student, his commitment to the
ministry, and his improvement in the development of his abilities
and skills.

In recognition of the student's having satisfied the

requirements, he receives a credential for the next level of
pastoral field education.
student's graduation.

A grade of at least B is necessary for a

Although he may have passed his classroom

subjects, if he does not have a minimum average of B in his four
years of practice in Field Education, he simply cannot graduate.
The College does not graduate him because he is not recognized to
be ready for the task of ministry.
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This method of evaluation has had several benefits:

(1) It

has created an academic accountability of ministerial training in
the eyes of the church; (2) It has created a missionary-oriented
influence within the community of the College; (3) It has created
a favorable image of the College as a center of ministerial training;
(4) The new graduates are assuming their ministerial responsibilities
with more prospects of success.
Survey Results
After establishing the fact that the program of pastoral
field education at Inca Union College in a great measure follows
the basic accepted criteria for theological education, it was de
sirable to find out to what degree the implementation of this pro
gram is providing the theology students an adequate training in the
functions of the ministry.
Preparation of the Questionnaire
The requirements and activities programmed in the Experi
mental Mission, the trends and experiences in theological education,
and the criteria found in
Ellen G. White

the Bible and in the

writings

of

led to the development of a list of ministerial

functions which supposedly meet the basic objectives in ministerial
training.

With the help of fellow seminarians and seminary professors

at Andrews University,the functions were reduced to sixty considered
relevant for the ministry in the Inca Union.
were grouped in five areas:

The sixty functions

pastoral, preaching and evangelistic,

counseling, leadership, and personal improvement.
these ministerial functions were worthy

To be sure that

of consideration in
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theological education, a pilot survey among seminary students from
Latin America and among professors of the Department of Church and
Ministry at Andrews University was conducted.

The basic question to

them was how they evaluated these functions for the ministry today.
The answers were to be marked on a scale of one to four in which
one represented unimportant, two--somewhat important, three--very
important, and four--absolutely essential.

Twenty questionnaires

were sent out and seventeen were returned ten days later.
represents an 85 percent response.

This

(See appendix E for the

questionnaire with the total of the responses in each category,
followed by a list of the same questions ranked according to the
importance assigned to them in the seventeen questionnaires that
were returned. )
The set of functions was used to develop the two question
naires needed.

One function received a median of 2.08."*

was then replaced by another:

It

"Seeking and finding interested

people to study the Word of God."
Survey of Graduates
The first questionnaire was prepared for a survey among the
graduates of 1974 to 1977.

The question asked was, "How do you

appraise your College preparation for assuming the following
functions?"

The responses possible were:

4--very good, 3--good,

2--fair, and l--poor.
Thirty-seven questionnaires were sent to graduates whose
names were found in the Seventh-day Adventist Yearbook 1978.

All

the questionnaires were sent on August 24, 1978 to different parts
*See appendix E.
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of Ecuador, Bolivia, and Peru where the graduates were employed in
the ministry.

Twenty percent of the responses arrived at the end

of October, 45 percent arrived in November in response to a second
letter, and 24 percent arrived at the end of January 1979 in response
to a third letter.

There was therefore an 89 percent (thirty-three

responses) response.

Survey among Pastor Supervisors
The second questionnaire was prepared for a survey among
ministerial supervisors of the graduates in their first year of
ministry.

The questionnaire posed this question:

"How do you

appraise the preparation for ministerial functions of your super
vised graduate?"

The responses possible were:

4--very well pre

pared, 3--well prepared, 2--fairly well prepared, and l--poorly
prepared.

Since it was not known who the supervisors were, the

thirty-seven questionnaires were sent to the administrators of the
local fields to be relayed to those who had supervised the grad
uates.

There was a 95 percent response to this questionnaire.

Appraisal of Ministerial Preparation:
Graduates and Supervisors
The median scores of the four choices where 4 represented
very well prepared and 1 represented poorly prepared are presented
in table 2.
Evaluation of Preparation for
Ministry According to Graduates
On the basis of the responses given, l--poor preparation,
2— fair preparation, 3--good preparation, and 4--very good preparation
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TABLE 2
APPRAISAL OF MINISTERIAL PREPARATION ACCORDING
TO GRADUATES AND THEIR SUPERVISORS

Ranked
Order of
Functions
1
2
3

4

5
6

7
8
9
TO

n
12
13
14

Ministerial Functions

Median of
Median of
Super
Graduates' visors 1
Responses Responses

Maintaining a meaningful devotional
1 i fe

3.21

3.13

Understanding his role to love, care
for and teach his congregation

2.98

3.07

Preparing and guiding people to
accept Jesus Christ as Lord and
Saviour through baptism

3.00

2.86

Keeping close relationship and
assisting the local leaders of the
church

3.07

2.95

Organizing his work according to
priorities

2.88

2.76

Maintaining a permanent program of
personal study

2.73

2.69

Preparing and conducting a com
munion service

2,89

2.86

Preparing and delivering an edifying
sermon

3.20

2.93

Giving Christian leadership to the
church

2.47

2.95

Sharing and delegating responsi
ble ities

2.92

2.76

Making proper personal application
of the Biblical message

3.11

3.14

Being logical, simple and specific
in preaching

3.04

2.93

Organizing and directing a bap
tismal program

2.93

2.63

Expressing himself with simplicity
and clarity

3.11

2.92
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TABLE 2--Continued

Ranked
Order of
Functions
15
16

17
18

19
20
21
22
23
24
25
26

27

28
29

Median of
Graduates
Responses

Median of
Supervisors
Responses

Perceiving his own weaknesses and
learning how to overcome them

2.82

2.84

Coordinating the individual
participation in the soulwinning program

2.62

2.68

Selecting an appropriate text
for the topic of the sermon

3.41

3.07

Hearing and understanding the
positions of fellow workers

2.97

2.94

Appraising, defining and meeting
the needs of the church

2.73

3.00

Offering Christian counsel and
helping the brethren

3.12

2.87

Planning and conducting the
pastoral visitation program

3,13

3,06

Organizing and conducting a
public evangelistic campaign

3,27

2.72

Organizing and conducting a postevangelistic campaign in the church

2.68

2.29

Understanding and counseling teen
agers with their problems

2.86

2.95

Providing friendly leadership for
the youth

2.63

2.96

Selecting, organizing and filing
in advance as resources for sermon
preparation

3.17

2.78

Working with people of different
social background and leading them
to Jesus Christ

3.00

2.78

Solving problems with rational
criteria

2.89

2.81

Counseling in church conflict

2.62

2.69

Ministerial Functions
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TABLE 2--Continued
Ranked
Order of
Functions

Ministerial Functions

Median of
SunerMedian of
Graduates1 vi sors'
Responses Responses

Outlining and executing an annual
program for pastoral work

2.96

2.88

Perceiving and relating sensi
tivity to cultural and socio
logical differences

2.81

2.76

32

Acting on his own initiative as
necessity demands

3.03

2.84

33

Preparing for and teaching a
Bible class

3.25

3.10

34

Counseling backsliders

2.93

2.87

35

Building the type of program needed
for each campaign

2.82

2,76

36

Counseling in crisis situations

2.82

2.72

37

Organizing a preaching year

3.04

2.50

38

Tactfully meeting differing
doctrinal positions

3.13

2.93

39

Preparing and conducting different
workshops for training believers
in evangelism

2.55

2.69

40

Organizing and directing advanced
Bible study courses

2.73

2.74

41

Conducting a church board meeting

2.96

2.85

42

Counseling troubled youth

2.67

2.82

43

Counseling in marital conflict

2.89

2.72

44

Counseling parishioners in time
of illness

2.77

2.82

45

Preparing and promoting a steward
ship program

2.54

2.75

46

Preparing and conducting a funeral
service

2.61

2.41

30
31
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TABLE 2--Continued
Ranked
Order of
Functions
47

Ministerial Functions

Median of
Median of
Super
Graduates' visors '
Responses Responses

Presenting the health and educa
tional components of an evangelistic
campai gn

2.91

2.53

Organizing and directing a church
business meeting

2.91

2.53

49

Managing church finances

2.73

2.95

50

Organizing and directing a
spiritual retreat program

2.62

2.60

Organizing and directing family
life workshops

2.80

2.71

Cooperating in the promotion of
programs from the local conference
administration

2.91

3.00

Organizing and conducting a
wedding ceremony

2.58

2.59

Understanding and helping senior
citizens in their crises

2.29

2.64

Overseeing and assisting the
Sabbath School leaders

2.75

2.77

Planning and conducting a program
of social activities

2.96

2.95

Maintaining friendly relations
with authorities in the community

2.43

2.97

Reporting the achievements of the
church to conference administration

2.54

2.62

Accepting invitations to speak on
civic occasions in the community

2.37

2.37

Preparing and conducting radio
evangelistic programs

3.00

2.61

48

51
52

53
54
55
56
57
58
59
60
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the following distribution was made:

1 - 1.49— poor preparation,

1.50 - 2.49— fair preparation, 2.50 - 3.49— good preparation, and
3.50 - 4.00— very good preparation.
In the graduates' self-appraisal of their preparation for
ministerial functions it was seen that in fifty-six functions the
median went from 2.54 to 3.21.

This means that graduates from 1974

to 1977 felt that they received "good preparation" at college
93 percent of the basic functions.

in

No function was evaluated as

very good or poor.
Weaknesses in Ministerial Preparation
According to Graduates
The functions in which the graduates felt they had only
"fair preparation" were: 9, 54, 57, and 59, according to ranked order.
Function 9— "Giving Christian leadership to the church" — received
a median of 2.47 in the self-evaluation of the graduates.

Never

theless, for the supervisors it was 2.95, which is relatively high.
Two possible reasons could be given for this discrepancy.

First,

in the curriculum there is no course on leadership or principles
of administration of the church.

Second, since "giving Christian

leadership to the church" is dependent on factors of time and
experience, it seems reasonable that the graduates in their first
year feel unsuccessful, although their supervisors feel they are
doing quite well as new leaders of the church.
According to the graduates, another weak area is function
57 (according to ranked order).

It is related to preparation for

maintaining friendly relations with authorities in the community.
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The median reached for this function is 2.43.
supervisors had a median of 2.97.

The evaluation of the

For some reason it seems that the

Seventh-day Adventist church in the Inca Union has the tendency to
be isolated from the community, except in occasions of emergency or
disasters such as earthquakes.

Because of this situation there is a

new course in the curriculum called "Church and Community" which is
intended to help students become more community oriented.

However,

it is recognized that in some situations it is not easy to relate
to the representatives of the community.
The next function to be considered is 59.

It is also related

to the community--"Accepting invitations to speak on civic occasions
in the community."

The median is 2.37 and the evaluation of the

supervisors is also 2.37.

There is full agreement on the lack of

preparation to fulfill this function.

It is possible that the

graduates are facing some situations with which the researcher is
not acquainted.

Evidently, there is need for more investigation.

The last function which has a low median (2.29) is related
to the pastoral responsibility of "understanding and helping senior
citizens in their crises."

Two reasons can be given which will

possibly explain why the graduates felt their preparation for this
function was only fair.
highly respected.

First, in Latin America the elderly are

The senior citizens maintain authority and

control over their kinship and society.
in the community.

They have strong influence

In consequence when young people hold leading

positions they usually have difficulties communicating with the
elderly, even when the older people face crises.

Second, in Latin
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American churches the majority of the membership is composed of
young people.

When young leaders are elected there usually is a

reaction among senior people because they think the youth lack
experience and are not prepared to assume leading positions.
have no confidence in young leaders.

They

Because of this psychological

situation young leaders have difficulties adjusting to their new
functions.
Evaluation of Graduates' Ministerial
Preparation According to Supervisors
In general the supervisors' ratings were lower than the graduuates.

The highest median was 3.14 and the lowest was 2.29.

The

supervisors felt that in 95 percent (57 functions) of the functions
the graduates had "good preparation" for ministry.

They agreed with

the graduates that they had received "good preparation" and not
"very good preparation."

Only in three functions did the supervisors

feel that the graduates were well prepared.
was the preparation rated as poor.

In none of the functions

In general the supervisors

support the assessment of the graduates.
Weaknesses in Ministerial Preparation of
the Graduates According to Supervisors
The functions rated as lowest are 46, 59, and 23 according to
order of importance.
funeral services.

Number 46 is related to preparation to conduct

The median for this function is 2.41.

However,

for this function the graduates think that they have "good prepar
ation" since their median score is 2.61.

Probably the graduates

know in theory how to conduct a funeral service
perience and practice.

but lack the ex
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Function 59--"accepting invitations to speak in civic
occasions in the community"--was rated as "not really essential."
As noted above, there is need for more research on this item.
Function 23 had the lowest median--2.29--and was related
to the ability to organize and conduct a post-evangelistic campaign
program in the church.

However, the graduates felt they had

received "good preparation," since their median score is 2.68.

The

fact is that the students receive special training in evangelism,
but not in post-evangelistic activities.

Evaluation of the Preparation of
Graduates to Perform Pastoral Functions
In its basic form--before ranking functions according to
importance--the sixty functions of ministry being evaluated with the
questionnaire were classified under five headings.

In the following

pages a brief analysis will be made of the evaluations made by both
graduates and supervisors of the quality of the graduates' prepar
ation to perform (a) pastoral functions, (b) evangelistic functions,
(c) counseling functions, (d) leadership functions, and (e) per
sonal improvement.

The numbers assigned to each function correspond

to the original number (before ranking).
Table 3 shows a comparison of median scores of graduates and
supervisors on sixteen pastoral functions.

According to the median

scores of functions 1, 2, 3, 4, 5, 8, and 9, both graduates and
supervisors agreed that there was "good preparation."

This suggests

that graduates understand their role to love and care for their
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TABLE 3
PREPARATION FOR PASTORAL FUNCTIONS
Grad
uates '
Median
Scores

Super
visors'
Medi an
Scores

Understanding his role to love, care for,
and teach his congregation

2.98

3.07

Outlining and executing an annual program
for pastoral work

2.96

2.88

Planning and conducting the pastoral visi
tation program

3.13

3.06

4

Appraising, defining and meeting needs of church

2.73

3.00

5

Preparing for and teaching a Bible class

3.25

3.10

6

Organizing and directing advanced Bible study
courses

2.73

2.74

Organizing and directing a spiritual retreat
program

2.62

2.60

8

Preparing and conducting a communion service

2.89

2.86

9

Organizing and directing a baptismal program

2.93

2.63

10

Preparing and conducting a funeral service

2.61

2.41

11

Organizing and conducting a wedding ceremony

2.58

2.59

12

Managing church finances

2.73

2.95

13

Preparing and promoting a stewardship program

2.54

2.75

14

Maintaining friendly relations with authorities
in the community

2.42

2.97

Accepting invitations to speak on civic
occasions in the community

2.37

2.37

Planning and conducting a program of social
activities

2.96

2.95

No.
1
2
3

7

15
16

Functions
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congregation, they are able to outline and execute a program for
pastoral visitation and activities on the basis of the recognition
of church needs and priorities.

They are able to perform the basic

rites of the church such as baptism and communion service.

On

these issues there is common agreement among graduates and
supervisors.
Lower medians are observed for functions 6, 7, 11, and 13;
the medians here are between 2.54 and 2.75.

These functions are

not necessarily considered as the primary functions of a minister.
It is more correct to consider these functions as those which can be
more adequately learned from experience:

conducting advanced Bible

classes, retreat programs, wedding ceremonies, and stewardship pro
grams.

While in school the students receive training in these

activities to the extent that such activities take place in con
nection with the Experimental Mission.
To this pastoral area belong the issues discussed before on
preparation to participate in the events of the community."*

Another

weak point is related to the ability to conduct funeral services.
In conclusion it can be said that for the primary functions for
ministry the graduates received "good preparation" in school.
Evaluation of Graduates' Preparation to
Perform Preaching and Evangelistic Functions
Table 4 shows a comparison of median scores of graduates and
supervisors on fourteen (17-30) preaching and evangelistic functions.
In this area almost all the median scores are above 2.50, which gives
^See pages 101-102 above.
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TABLE 4
PREPARATION FOR PREACHING AND
EVANGELISTIC FUNCTIONS
Grad
Superuates 1 vi sors'
Median Median
Scores Scores

No.

Functions

17

Selecting an appropriate text for the topic
of the sermon

3.41

3.07

18

Being logical, simple and specific in preaching

3.04

2.93

19

Selecting, organizing, and filing materials in
advance as resources for sermon preparation

3.17

2.78

20

Organizing a preaching year

3.00

2.50

21

Preparing and delivering an edifying sermon

3.20

2.93

22

Coordinating the individual participation in
the soul winning program

2.62

2.68

Organizing and conducting a public evangelistic
campaign

3.27

2.72

Preparing and guiding people to accept Jesus
Christ as Lord and Saviour through baptism

3.00

2.86

Working with people of different social back
grounds and leading them to Jesus Christ

3.00

2.78

26

Tactfully meeting differing doctrinal positions

3.13

2.93

27

Building the type of program needed for each
campa ign

2.82

2.76

Presenting the health and educational com
ponents of an evangelistic campaign

2.91

2.53

Preparing and conducting radio evangelistic
programs

3.00

2.61

Organizing and conducting a post-evangelistic
campaign program in the church

2.68

2.29

23
24
25

28
29
30
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a good impression.

The tendency of the supervisors is to give lower

points in the evaluation.

In functions number 17, 18, 19, 21, 23,

24, 25, 26, and 27, the medians--considering graduates and supervisors--range from 2.72 to 3.41.

This means that the graduates are

prepared and they are showing "good preparation" for the task of
preaching.

They are able to select appropriate biblical passages to

build and deliver edifying sermons to guide people to meet their
Lord.

The graduates are able to prepare and conduct evangelistic

campaigns directed toward different social classes, cope with
differing doctrinal positions,and renew their material for different
evangelistic campaigns.

For these functions there is basically no

disagreement among graduates and supervisors.
Functions 22, 28, and 29 have lower median scores (2.62-3.00).
These functions are related to functions which require time to be
able to secure individual participation in a program of the church.
Therefore, lower scores could be expected since the graduates are
just starting their first years of ministry.
There is a wide disagreement on two functions.

First,

function 20, which is related to the task of organizing the preaching
program for a year, received a 3.00 median score by the graduates.
The supervisors' median score is 2.50.

The writer thinks that this

is one of the weaknesses of the ministry in general.
A similar situation exists with function 30.
median score is 2.68 and the supervisors' is 2.29.

The students'
The fact is that

the post-evangelistic work demands more field experience than it is
possible to provide in the college.

n o

Evaluation of the Graduates Preparation
to Perform Counseling Functions
Table 5 shows a comparison of median scores of graduates and
supervisors on ten (31-40) counseling functions.

TABLE 5
PREPARATION FOR COUNSELING FUNCTIONS
Grad
Super
uates 1 visors'
Median Median
Scores Scores

No.

Functions

31

Offering Christian counsel and helping the
brethren

3.12

2.87

Understanding and counseling teenagers with
their problems

2.86

2.95

33

Organizing and directing family life workshops

2.80

2.71

34

Understanding and helping senior citizens in
their crises

2.29

2.64

35

Counseling in marital conflict

2.80

2.72

36

Counseling troubled youth

2.67

2.82

37

Counseling backsliders

2.93

2.87

38

Counseling in a church conflict

2.62

2.69

39

Counseling in crisis situations

2.82

2.72

40

Counseling parishioners in time of illness

2.77

2.82

32

The evaluation of the preparation for this area shows clear
agreement among graduates and supervisors, with the exception of
function 34 which is discussed on page 103.

The median scores given

by supervisors are between 2.64 and 2.95 which means that there is "good

m
preparation" for the ministry of counseling*

Graduates seem to have

the ability to understand and help the members of the church in the
context of their conflicts, needs,and problems.

The supervisors

appear to agree with this since their median scores are very close
to that of the graduates.
Evaluation of the Graduates' Preparation
to Perform Leadership Functions
Table 6 shows a comparison of median scores of graduates and
supervisors on twelve (41-52) leadership

functions.

Although the

students do not feel well prepared for some leadership functions, the
supervisors1 scores are higher in this area than in any other.
visors' median scores range from 3.00 to 2.62.

Super

Functions 43, 44, 45,

46, and 50 show that graduates have "good preparation" to provide
leadership to the church.

There is some disagreement on function 41

since the graduates' score is 2.47 and the supervisors' is 2.95.
Similarly, function 47 shows that in comparison with the supervisors
the graduates are apparently underestimating their performance in
leading the churches' business meeting,since their median score is
2.50 and the supervisors' is 2.75.

In function 51--conducting

training workshops to educate the church for evangel ism--it seems
that the students do not evaluate what they are doing as highly as
the supervisors.

Median scores for graduates and supervisors are

respectively 2.55 and 2.62.

The first experiences in leadership

could give wrong impressions to a new leader because for the first
time he is facing the reactions of a church where the members may
have more knowledge of and experience with the church.

For function
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TABLE 6
PREPARATION FOR LEADERSHIP FUNCTIONS

Functions

No.

Grad
uates'
Median
Scores

Super
visors'
Median
Scores

41

Giving Christian leadership to the church

2.47

2.95

42

Sharing and delegating responsibilities

2.92

2.76

43

Keeping close relationship with and assisting
the local leaders of the church

3.07

2.95

44

Hearing and understanding the positions of
fellow workers

2.97

2.94

45

Cooperating in the promotion of programs from
the local conference administration

2.91

3.00

46

Conducting a church board meeting

2.96

2.85

47

Organizing and directing a church business
meeting

2.50

2.75

48

Overseeing and assisting the Sabbath School
leaders

2.75

2.77

49

Providing friendly leadership for the youth

2.63

2.96

50

Perceiving and relating sensitively to cultural
and sociological differences in people

2.81

2.76

Preparing and conducting different workshops
for training believers in evangelism

2.55

2.69

Reporting the achievements of the church to
conference administration

2.54

2.62

51
52

52 the graduates' median score was 2.54 and that of the supervisors
was 2.62.

Both are relatively low, but this function was not classi

fied as essential.

Since it is related to communications within an

organization it could be that the methods and means of communications
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are not fully understood by graduates and they are confused.

In

spite of the low score, however, the supervisors have rated this
function as one for which the graduates are well prepared.

Evaluation of Graduates' Preparation for
Their Duty in Personal Development
Table 7 shows a comparison of median scores of graduates and
supervisors on eight (53-60) functions in personal development.
Functions related to this area were classified as essential and very
important.

There was close agreement between graduates and super

visors on these functions.
3.21.

The median scores are between 2.67 and

Both groups agreed that there was evidence of good preparation

of the graduates in solving problems and being able to prioritize
needs related to their ministry to the church and to their personal
lives.

This means that the graduates gained "good preparation"

which should help in their continual development for a better
ministry.

The only apparent problem was seen in function 57.

It

seems that there is difficulty in maintaining a permanent program of
personal study.
this area:

On this point the medians are the lowest ones in

2.73 for graduates and 2.67 for supervisors.

Apparently

it is difficult to maintain a meaningful devotional life when there
is a large number of activities to coordinate.

In spite of this

difficulty, however, graduates and supervisors think there is "good
preparation" for continual self-education in the ministry of the
graduates.
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TABLE 7
PREPARATION FOR PERSONAL DEVELOPMENT

Functions

No.

GradSuperuates 1 vi sors'
Median Median
Scores Scores

53

Expressing himself with simplicity and clarity

3.11

2.92

54

Organizing his work according to priorities

2.88

2.76

55

Solving problems with rational criteria

2.89

2.81

56

Acting on his own initiative as necessity
demands

3.03

2.84

Maintaining a permanent program of personal
study

2.73

2.67

Making proper personal appropriation of the
Biblical message

3.11

3.14

Perceiving his own weaknesses and learning
how to overcome them

2.82

2.84

Maintaining a meaningful devotional life

3.21

3.13

57
58
59
60

Evaluation of the Graduates' Preparation
in Five Areas of the Ministry
A total of the median scores in each area was taken <and then
averaged.

Table 8 shows a comparison of the new median scores

(averages) of graduates and supervisors for the five areas.
In spite of a few weaknesses in some areas, it is generally
felt that the graduates have "good preparation" to face the duties
of their ministry.
In areas B and D there was some disagreement between grad
uates and supervisors.

In the area of preaching and evangelism the

average of the medians given by students was 3.02, while it was only
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2.74 for the supervisors.

In an informative letter received from a

local field in Peru and written on November 8, 1978,^ it was men
tioned that six significant evangelistic campaigns were conducted
during the year.

One was conducted by the leading evangelist in

that area and five by graduates of 1974 to 1977.

The letter does

not make reference to any campaign conducted by any of the super
visors in that field.

It could be that supervisors expect too much

in the area of evangelism from graduates who are new in the field.
It is apparent that more study is needed to determine the origin
of these differing opinions to improve the training of ministerial
students for preaching and evangelism.
TABLE 8
COMPARISON OF GRADUATES' AND SUPERVISORS'
MEDIAN SCORES IN FIVE AREAS
Average of
Graduates'
Median Scores

Average of
Supervisors'
Median Scores

A.

Pastoral functions

2.78

2.81

B.

Preaching and evangelistic functions

3.02

2.74

C.

Counseling functions

2.77

2.78

D.

Leadership functions

2.76

2.83

E.

Personal development functions

2.97

2.89

Another small discrepancy is seen in the area of leadership.
The average of the median scores for graduates is 2.76 (the lowest
average score) but the supervisors' average is 2.83, which is a
^Jorge Montalvo to the writer.
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significant difference in favor of the graduates.

The preparation

for this function seems satisfactory to the supervisors.

CHAPTER VI
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
Inca Union College faces the challenge to provide minis
terial graduates with special training in field education in order
to meet the demands for pastors because of the new situations in
the church motivated by fast growth.
Because of this situation, the pastoral field education
program was reorganized in 1973 in order to provide a more intensive
training in pastoral care and in evangelism.

After being in oper

ation for four years, it was desirable to evaluate it to determine
to what degree the present program of pastoral field education is
reaching its objectives.
Searching for valid criteria for the evaluation, three
kinds of sources were consulted.
on theological education.

First was the current literature

It was found that today, before estab

lishing a program of field education, it is necessary to redefine
the theology of ministry taking into account the present consensus
on primary ministerial functions and the new views on the society
and the church.

Then, on this basis, the objectives of theological

education that will naturally determine the designing of the
curriculum and the methods of training must be established.
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The second source consulted was the Holy Scriptures—
specifically, the objectives and methods of Jesus Christ in the
training of the twelve disciples.

In establishing His objectives

He took into consideration the socio-cultural background of the
society and of the trainees, and the present and future needs of
the church.

His main objective was to prepare his disciples for

the special task of evangelism and leadership in the early Christian
church.

His methods to reach the objectives were more practical

than theoretical.

While the disciples received Jesus' instructions,

they had to participate in the work of their Teacher as a formal
initiation to their ministry.
The third source consulted were the writings of Ellen G.
White.

She suggests that the first objective of the colleges should

be to give young men an opportunity to study for the ministry.
About methods, she recommends those used by Jesus Christ, emphasizing
a friendly teacher-student relationship in sharing the experiences of
soul winning activities during the training period.
With the ideas and criteria gleaned from the three kinds of
sources consulted used as norm, the objectives and methods of minis
terial education at Inca Union College were examined.
that, basically, there is agreement among them.

It seems clear

However, in order to

be able to establish in a clearer way to what degree the pastoral
field-education program is providing the graduates with adequate
preparation to face the situation of the churches in the Inca Union
and based on the same ideas and criteria, a questionnaire was pre
prepared and used for two surveys: first, among theology graduates
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1974-1977, and then among the supervisors of the same graduates.
The answers to the questionnaires show that both graduates
and supervisors agree that in the function of pastoral ministry,
counseling, and personal preparation the pastoral field-education
program at Inca Union College provides "good preparation."
two areas is there disagreement.

Only in

In the area of leadership the gradu

ates do not feel well prepared, although according to the appraisal of
the supervisors the graduates are doing better than they think.

In

the area of evangelism the students feel "well prepared" but the ver
dict of the supervisors is that they are not.
Conclusions
1.

Ministerial training which includes the process of teaching and
field experience seems as effective today as it was in the time
of Christ.

2.

The results of this first evaluation of the 1973 reorganized pro
gram of pastoral field education seem to indicate that its new
format is quite adequate.

3.

In general both the 1974-1977 graduates and their supervisors
give the impression that the pastoral field education program at
Inca Union College is providing the theology students with a form
of training which responds to the needs of the church in that
area.

4.

The experience of 1974-1977 seems to indicate that the success of
a field education program is directly related to the degree of
supervision that is provided for the students and to the ability
of the supervisors to perform their function.
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Recommendations
1.

Since the objectives which guide the field education program
must be established taking into consideration, among other things,
the changing socio-economic circumstances and the new specific
needs of the church, in order to have a practical and realistic
program, it is indispensable that the objectives be restudied
periodically.

Then, in harmony with each redefinition of objec

tives, the program of pastoral field education should also be
readjusted.
2.

Since the actual plan of action of the Experimental Mission
requires from each theology student more than the objectives of
this organization seem to indicate, these objectives should be
restudied and expressed in a way that would give clear guidance
to the desired plan of action.

3.

The Inca Union College Prospecto should provide more complete
information on the specific requirements of pastoral field educa
tion and on the relationship between the theology department and
the Experimental Mission.

4.

Since the study conducted showed that in some pastoral functions
the graduates are not well prepared, the school, through the
Experimental Mission, should endeavor to find ways of improving
the training process affecting these functions.

5.

Since supervision is vital for the success of pastoral field educa
tion the school should strive to help the teachers and ministers
who will function as supervisors to develop their skills in this
area.
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6.

Since the results of the survey indicate that the graduates are
not well prepared to face issues related to the non-SDA community,
it is recommended that the possibility of adding a course in
church and society be studied that would include a section on
liberation theology from a Seventh-day Adventist perspective.

APPENDIX A
MAP OF INCA UNION MISSION

MAP OF INGA UNION MISSION
of Seventh-day Adventist Church
(Ecuador, Peru and Bolivia)

APPENDIX B
CHART SHOWING MEMBERSHIP GROWTH IN THE
INCA UNION (1915-1977)
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HISTORICAL BACKGROUND AND ACHIEVEMENTS OF THE
EXPERIMENTAL MISSION OF INCA UNION COLLEGE

The Experimental Mission is a student-faculty organization
established to carry out the pastoral field-education program at Inca
Union College.
Edmundo Alva

It was created in 1965, under the direction of
and reorganized in 1973.

Geographically, it forms a

district of the Central Peru Conference in Lima, Peru.
academically to the college.

It is related

However, within its territory it operates

as if it were a local field in the administrative structure of the
Seventh-day Adventist church.
The Experimental Mission carries out its activities subject
to a policy created for that purpose.

The administrators are all

students--the president, the secretary, and the treasurer.

The

Experimental Mission committee is composed of the three administrators,
the departmental secretaries, the teacher-supervisors, and the pastor
of the college church.

The theology students within the organization

are considered as interns or local pastors in accordance with the
level of academic preparation that they have reached, and their
suitability for mission work.

The administrators of the local con

ference are ex-officio members of the Experimental Mission committee.
The president of this student organization and its first advisor
attend the Central Peru Conference workers' meetings

and the con

stituency meetings, with the same rights and responsibilities as any
other worker.
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Finances
Financially, the Experimental Mission is supported by appro
priations and donations.

Approximately one third of its budget comes

from the Inca Union, one third is provided by the college and the
local conference, and one third comes from donations.

The largest

donation ever received was one thousand dollars which was half of the
price paid for a secondhand Land Rover now used for student transporta
tion to churches and companies in the highlands.
Some Missionary Achievements from 1965 to 1978
When the Experimental Mission was created, there were only 307
church members in the area.
1977.

This figure grew to 1,033 by the end of

This rapid growth suggested to the leaders of the local con

ference the need for two pastoral districts detached from the
Experimental Mission territory.

The first is the district of Nana-

Chosica with a membership of 340 members in two churches and one
company.

The second is the college church which today has its own

pastor appointed by the conference.

Moreover, during the same period

two new churches and seven new companies were organized which remain
in the territory assigned to the Experimental Mission.
During the last five years the students have participated
actively in evangelistic campaigns organized as schools of evangelism.
The first one took place in the district of Villa El Salvador, Peru
(1974), which has become one of the fast growing districts in the
Lima city areas.

The second campaign was held in Miraflores, Bolivia

(1976), which is today one of the main churches in the city of La Paz.
The third was in Concepcion, Peru (1976) where 230 new believers were
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baptized.

The fourth v/as in Quito, Ecuador (1977), where two campaigns

were conducted simultaneously in new areas of the city.

The fifth was

in Trujillo, Peru (1978), where more than 300 were baptized and a new
church was started.
New Experimental Missions in Other Colleges
It seems that the word concerning the Experimental Mission at
Inca Union College was favorably received in other colleges in Latin
America.

Several requests for information and materials were received.

At present the following schools have organizations similar to the
Experimental Mission: Antillan College, Brazil College, Chile College,
Montemorelos University, Northeast Brazil College, and River Plate
College.
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EXPERIMENTAL MISSION
PASTORAL FIELD EDUCATION PROGRAM
AT INCA UNION COLLEGE

A.

For students in the first year of Theology.

B.

Responsibility:

C.

Purpose:

D.

Assignments:
1.

Ingathering
Missionary Extension Week
Holy Week Preaching

Through the year participate in one of the following
church activities.
a.
b.
c.
d.
e.

E.

Methods of Bible teaching
Methods of personal evangelism
Sabbath School organization and leadership.
Organization of the SDA Church

To participate actively in the following missionary
campaigns:
a.
b.
c.

3.

To acquaint the student with the organization and the
program of a church.

To take three of the following courses taught at church
level (for laymen):
a.
b.
c.
d.

2.

Be a regular member of the College Church and be
an active participant in the missionary program
of the church.

Voice of Youth
Sabbath School Branches
Bible studies in homes
Visitation teams searching for new believers
Bible class for children

4.

At least attend two College Church board meetings.

5.

With the help of God prepare at least one fellow student
for baptism.

Supervisors:

Pastor of the Church and local church leaders.
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EXPERIMENTAL MISSION
PASTORAL FIELD EDUCATION PROGRAM
AT INCA UNION COLLEGE
A.

For students in the second year of theology.

B.

Crediential:

C.

Responsibility:

D.

Purpose:

E.

Assignments:
1.

To be an associated missionary student in the
churches and companies of the Experimental
Mission,

To acquire experience in leading a rural church in
collaboration with the local leaders.

To teach in the church or in the company one of the following
courses:
a.
b.
c.

F.

Assistant Missionary Student.

Methods of Bible teaching
Methods of Personal Evangelism
Sabbath School organization and leadership

2.

To assist the local Sabbath School and MV Society leaders to
prepare meaningful programs.

3.

To give, through the year, a minimum of 45 Bible studies to
new believers.

4.

To attend all church board meetings where he is doing his
practice.

5.

To prepare, with the help of God, at least two new believers
for baptism.

6.

To take over the functions of the Authorized Missionary
Student when he is absent.

Supervisors:

Two teachers of the theology department of the
College.
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EXPERIMENTAL MISSION
PASTORAL FIELD EDUCATION PROGRAM
AT INCA UNION COLLEGE
A.

For students in the third year of theology.

B.

Credential:

C.

Responsibility:

D.

Purpose:

E.

Assignments:

Licensed Missionary Student.
To work in the churches of Lima city as assist
ant of a local pastor.

To become acquainted with the ministry in urgan area
churches.

1.

To cooperate and participate actively in the missionary pro
gram of the church, especially giving Bible studies, a mini
mum of 45 during the year.

2.

To participate in the work of the following boards and
committees:
a.
b.
c.
d.

3.

To provide close assistance to leaders of one of the follow
ing activities of the Church.
a.
b.
c.
d.
e.

4.

Baptismal Class
Sabbath School Branches
Board of Sabbath School leaders
MV society
Pathfinders.

To be acquainted with preparing and conducting the
following ceremonies:
a.
b.
c.
d.
e.

5.

Church Board
Church Missionary Board
Business Meeting of the Church
Nominating Committee

Baptismal service
Communion service
Funeral service
Wedding service
Annointing service

To participate in preaching.
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6.

F.

With the help of God, to prepare at least two candidates
for baptism.

Supervisors:

Local church pastors of Lima city.

136
EXPERIMENTAL MISSION
PASTORAL FIELD EDUCATION PROGRAM
AT INCA UNION COLLEGE
A.

For students in the fourth year of theology.

B.

Credential:

C.

Responsibility:

D.

Purpose:

E.

Assignments:

F.

Authorized Missionary Student.
To provide leadership to churches and
companies within the Experimental Mission and
to participate in a public evangelistic
campaign.

To provide student with the opportunity to develop
his leadership and his evangelistic abilities.

1.

In collaboration with the local leaders, to prepare and
conduct the annual missionary program of the church or
company.

2.

To participate in organizing and conducting of a public
evangelistic campaign under the direction of the Union
or local field evangelist.

3.

To preside over a minimum of four church board meetings.

4.

To preside over the process of the election of church
officers for a new term.

5.

To show the results of the work, in souls led to salvation
through baptism or in a revival experience of the church.

6.

To participate in organizing and conducting special church
meetings or a retreat program of the church.

Supervisors:

Advisor of the class, evangelist and advisors of
the field work within the Experimental Mission.
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EVALUATION OF MINISTERIAL FUNCTIONS IN THE
PREPARATION OF THEOLOGY STUDENTS

How would you evaluate these functions on a scale from 4 to 1?
PLEASE circle the number that represents your appraisal.
A.

Preparation for the performance of Pastoral Functi ons
Absolutely
essential
4

Very
import.
3

Somewhat
import.
2

Un
import
1

Understanding his role to love,
care for and teach his congre
gation

16

1

2.

Outlining and executing an
annual program of pastoral work

8

7

2

3.

Planning and conducting the pas
toral visitation program

10

6

1

4.

Appraising, defining and meeting
needs of the church

10

7

5.

Preparing for and teaching a
Bible class

8

8

1

6.

Organizing and directing advanced
Bible study courses

6

7

4

7.

Organizing and directing a
spiritual retreat program

2

10

5

8.

Preparing and conducting a com
munion service

13

2

1

1

9.

Organizing and directing a
baptismal program

12

3

1

1

10.

Preparing and conducting a
funeral service

4

9

3

11.

Organizing and conducting a
wedding ceremony

5

5

6

1.

1
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Absolutely
essential
4

Very
import.
3

Somewhat
import.
2

Unimport
1

12.

Managing church finances

3

9

4

13.

Preparing and promoting a
stewardship program

4

9

4

Maintaining friendly relations
with authorities in the community

3

7

7

6

9

2

4

6

4

3

17.

Selecting an appropriate text for
11
the topic of the sermon

3

3

18.

Being logical, simple and speci
fic in preaching

12

4

1

Selecting, organizing, and
filing materials in advance as
resources for sermon preparation

9

8

20.

Organizing a preaching year

6

8

21.

Preparing and delivering an
edifying sermon

12

5

22.

Coordinating the individual
participation in the soul win
ning program

11

6

9

7

14,
15.
16.

B.

19.

Accepting invitations to speak on
civic occasions in the community
Planning and conducting a pro
gram of social activities
Preparation for the Performance of
Preaching and Evangelistic Functions

23.

Organizing and conducting a
public evangelistic campaign

24.

Preparing and guiding people to
accept Jesus Christ as Lord and
Saviour through baptism

16

1

Working with people of different
social backgrounds and leading
them to Jesus Christ

8

9

25.

1

2

1

1
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26.

27.
28.

29.

30.

C.

31.
32.

Absolutely
essential
4

Very
import.
3

Somewhat
import.
2

Tactfully meeting differing
doctrinal positions

5

10

2

Building the type of program
needed for each campaign

7

6

3

Presenting the health and educa
tional components of an
evangelistic campaign

6

5

6

Preparing and conducting radio
evangelistic programs

1

5

6

Organizing and conducting a postevangelistic campaign program in
the church

9

7

1

10

7

Understanding and counseling teen9
agers with their problems

7

1

Preparation for the performance in
Counseling functions
Offering Christian counsel and
helping the brethren

Organizing and directing family
life workshops

2

10

5

34.

Understanding and helping senior
citizens in their crises

4

6

7

35.

Counseling in marital conflict

5

8

4

36.

Counseling troubled youth

6

6

5

37.

Counseling backsliders

6

10

1

38.

Counseling in a church conflict

8

8

1

39.

Counseling in crisis situations

6

9

2

40.

Counseling parishioners in time
of illness

3

11

3

33.

Unimport
1

5
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D.

41.
42.
43.

44.
45.

46.
47.
48.
49.
50.

51.

52.

E.
53.

Preparation for the Performance
of Leadership Functions
Absolutely
essential
4

Very
import.
3

Giving Christian leader
ship to the church

12

5

Sharing and delegating res
ponsibilities

12

5

Keeping close relationship
with and assisting the local
leaders of the church

13

4

Hearing and understanding the
positions of fellow workers

11

2

4

Cooperating in the promotion
of programs from the local con
ference administration

3

8

6

Conducting a church board
meeting

6

7

4

Organizing and directing a
church business meeting

5

6

5

Overseeing and assisting the
Sabbath School leaders

4

6

7

Providing friendly leadership
for the youth

9

5

3

Perceiving and relating sensi
tively to cultural and sociolo
gical differences in people

8

6

3

Preparing and conducting dif
ferent workshops for training
believers in evangelism

5

10

2

Reporting the achievements of
the church to conference adminis
tration

4

2

11

Expressing himself with simplicity
and clarity
11

6

Preparation for the Performance
of Personal Improvement

Somewhat
import.
2

Un
import.
1
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Absolutely
essenti al
4
54.

Organizing his work according
to priorities

55.
56.
57.
58.

59.

60.

Very
import.
3

13

4

Solving problems with
rational criteria

8

9

Acting on his own initiative
as necessity demands

7

9

Maintaining a permanent program
of personal study

13

4

Making proper personal appro
priation of the Biblical message

12

5

Perceiving his own weaknesses
and learning how to overcome them 11

6

Maintaining a meaningful devo
tional life.

Somewhat
import,

Unimport.

17

In calculating the median of the responses to each objective
and ranking them from the highest to the lowest we have the following
picture:
Func
tion
No.

Functions for Today's Ministry

Place
in the
Ranking Median

Maintaining a meaningful devotional life

1

4.00

Understanding his role to love, care for and
teach his congregation

2

3.96

Preparing and guiding people to accept Jesus Christ
as Lord and Saviour through baptism

3

3.96

Keeping close relationship and assisting the local
leaders of the church

4

3.85

54

Organizing his work according to priorities

5

3.85

57

Maintaining a permanent program of personal study

6

3.85

Preparing and conducting a communion service

7

3.85

60
1
24
43

8
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Function
No.

Functions for Today's Ministry

Place
in the
Ranking Medi an

21

Preparing and delivering an edifying sermon

8

3.79

41

Giving Christian leadership to the church

9

3.79

42

Sharing and delegating responsibilities

10

3.79

58

Making proper personal application of the
Biblical message

11

3.79

Being logical, simple and specific in preaching

12

3.79

Organizing and directing a baptismal program

13

3.79

53

Expressing himself with simplicity and clarity

14

3.73

59

Perceiving his own weaknesses and learning how to
overcome them

15

3.73

Coordinating the individual participation in the
soul-winning program

16

3.73

Selecting an appropriate text for the topic of
the sermon

17

3.72

Hearing and understanding the positions of fellowworkers

18

3.72

Appraising, defining and meeting the needs of the
church

19

3.65

Offering Christian counsel and helping the brethren

20

3.65

3

Planning and conducting the pastoral visitation
program

21

3.65

23

Organizing and conducting a public evangelistic
campaign

22

3.56

30

Organizing and conducting a post-evangelistic cam
paign in the church

23

3.56

32

Understanding and counseling teenagers with their
problems

24

3.56

49

Providing friendly leadership for the youth

25

3.56

19

Selecting, organizing and filing in advance as
resources for sermon preparation

26

3.55

18
9

22
17

44
4
31
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Function
No.
25

Functions for Today's Ministry

Place
in the
Ranking Median

Working with people of different social background
and leading them to Jesus Christ

27

3.44

55

Solving problems with rational criteria

28

3.44

38

Counseling in church conflict

29

3.44

Outlining and executing an annual program for
pastoral work

30

3.42

Perceiving and relating sensitivity to cultural
and sociological differences

31

3.41

Acting on his own initiative as necessity demands

32

3.33

Preparing for and teaching a Bible class

33

3.31

37

Counseling backsliders

34

3.25

27

Building the type of program needed for each campaign

35

3.25

39

Counseling in crisis situations

36

3.22

20

Organizing a preaching year

37

3.19

26

Tactfully meeting differing doctrinal positions

38

3.15

51

Preparing and conducting different workshops for
training believers in evangelism

39

3.15

Organizing and directing advanced Bible study courses
for church

40

3.14

46

Conducting a church board meeting

41

3.14

36

Counseling troubled youth

42

3.08

35

Counseling in marital conflict

43

3.06

40

Counseling parishioners in time of illness

44

3.00

13

Preparing and promoting a stewardship program

45

3.00

10

Preparing and conducting a funeral service

46

3.00

28

Presenting the health and educational components of
an evangelistic campaign

47

3.00

Organizing and directing a church business meeting

48

2.92

2
50

56
5

6

47
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Func
tion
No.

Place
in the
Ranking Medi an

Functions for Today's Ministry

Managing church finances

49

2.89

Organizing and directing a spiritual retreat
program

50

2.85

33

Organizing and directing family life workshops

51

2.85

45

Cooperating in the promotion of programs from the
local conference administration

52

2.81

11

Organizing and conducting a wedding ceremony

53

2.80

34

Understanding and helping senior citizens in their
cri ses

54

2.75

48

Overseeing and assisting the Sabbath School leaders

55

2.75

16

Planning and conducting a program of social
acti vi ties

56

2.75

14

Maintaining friendly relations with authorities in
the community

57

2.71

52

Reporting the achievements of the church to con
ference administration

58

2.27

15

Accepting invitations to speak on civic occasions in
the community

59

2.22

29

Preparing and conducting
programs

60

2.08

12
7

radio evangelistic

On the basis of the following ranking:

1--unimportant, 2--

somewhat important, 3--very important, and 4--absolutely essential,
the following distribution was assigned:

1 t 1,49-~unimportant,

1.50 - 2.49--somewhat important, 2.50 - 3.49--very important, and
3.50 - 4.00--absolutely essential.

The distribution according to the

median of each function shows that fifty-seven of the sixty func
tions (95 percent) were considered "absolutely essential" and "very
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important."

Three functions (5 percent) were considered only

"somewhat important" for the ministry.
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